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ABSTRACT:

The purpose of this study was to survey the teaching practices
in the language arts of teachers at the grade six level.' Th(study was

, .
.

.

c-

, . ''designed to investigate: -(1) the frequency of use by teachers at the

-/-grade-six of selected language arts teaching practices, and (2)

significant differences in frequency of use of selected language teaching
practices in terms of fbur teacher

characteristics., These characteristics

were: '(1) sex, (2) varying numbers of university courses in language

ant" thrrIntitles, (3) length of teaching experience,- and (4) varying
,

inumbers of language arts n-service coursds

A 40-item survey instrument was developed by the investigator

to gather necessary data. Copies of this%instrument
were mailed to the

.

principals of all Calgary public elementary schools to
-
be distributed to

, , ' .thos eachers Currently teaching atleast_oneClass of grade six (levels.,
,

.13 and 14) language arts. Usable returns were received from 180 teachers..:........

,

A percentage distribution
wasfcalculated to deiermine'the .

frequency of use by teachers of each of the lahguage arts teaching
....

:. , -
-,.... ,

practices. Four null hypotheses were tested for significant differences.

,
/between frequency of use of teaching pr tices and four selected teacher. .c...>

characteristics. Chi square was used in all tests of significance.
1:The demographic data revealed that more than three- quarters of

the teachers surveyed had one or no.courses in language arts curriculuM
/and just under three:-quarters. had'one or ,no Courses in reading curriculum.

Approximately one-half of the teache;s had no courses in English. and

more than three-quarters had no courses in liriguiStics, creative dramatics,
','

,

,
. iii* /.----
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or speech.. Almost
three-quarters of the respondents had takensno language

a

arts in-service courses. More tan two-thirds of the respondents had

, -

. -

six or more years' teaching experience.

or purposes
of,additional clarity, the survey

ittstrumen -t items'
were grouped and. discussed according to eight language arts areas: (1)

,

.

.

.

creativity-creatiVe writing (2)
kunctional_writ-ing--,---(a) ,grammar

_

1
usage, (4)

handwriting, (5) listening, (6) speaking, (7) spelling, and
(8) vocabularY.

Analysis of the data in these areas revealed varying
frequenty of teacher use of the selected languagearts practices at the
grade six level. The most

frequently-used language arts teaching practicesWere those
traditionally validated approaches to teaching language,arts.While many are useful, they are generally

product-orientedand tap only'
a limited'spectrum

of communication.
The least-used

practices tepded to,tap the more recently suggegted process-oriented aspects of communication.
Analysis of .the data revealed few

sigicificanedliferences in'
`teaching' practices in tefmsof selected

teacher characteristic.s. Sig-
nificant differences were found on-two survey

items.between language arts
`teaching practices and sex; on two survey items between practices and
numbers ok'university courses in language arts and relaxed areas; andon one ,between

teacher USE of practices and.in:service courses in
language arts. No significant

difference was found between
teaching

practices and years of teaching
experience. Since gew,of the items,

-tended to discriminate, it was concluded
that:most teicher'S employed

the same teaching
strategies,--irrespective of their sex, level of

,professional preparation, and number of years of teaching'
experience.

Because of the
implfcatiorth arising from this study, several

suggestions for further research were presented.,

.
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Chapter 1

INTRODUCTION

101. -

It is widely acknowledged by educators that the development of

the ability to communicate effectively is essential for children who

are expected to tee; the demands of today's society. Communication

involves proficiency in bOth the expressive and the receptive language

skills, including such areafas spea ing, listening, creative writing,

and functional writing. Consideration of the interrelationships of all

the aspects of the language arts in communication strongly 'Suggests

4t t th&'teaching of the skills of oral and written expression and

recep ion be based on research findilp in these areas.
.0

'--

4t6p,The content and methodology'of instruction in the language arts

.,,t,?.ie enireb:ary grade levels has been-the subject of considerable

cont; . Even the term "language arts" has not always found general
.

acceptant Stith educators. -Traditionally, for example, the aspect of

the school program concerned with language has been called "English,"

and any educators'kill prefer this term.. Others favor "communication
\

arts," while still "others use English as a modifier and refer,to-the.

." "English language arts'!. (Wilt, 1965).

Educatara are generally, agree,- vgr that ,all of- the language

-,arts are*intertelated. While many the statementiconcerning-theaa-
.

-

interrelationships are based Oi.le expert' opinion, there is an increasing,r....,i

.4"
amount of,reseaiCh'becoming'a)failable which points out these relation-

I'.

sips (Cleland, 1964; DeVri#,, 1970; Rudde11\1966). Many of-these

C

.1

-r
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studies have been made In an sttempt to give instruction in the

dlanguage arts a sense direction and purpose. Although the nature

of the findings ..ints to a general body of content and methodology,

there axis considerable disparity between the acceptance of-these

find' s-and their actual\pplication
in -the classroom (Smith,- 1972).

-

-More than 40 years ago,'for example, a study by Rankin (1928)

revealed that, of the time people spent in communication, approximately
'45 per cent was devoted to listening, 30 per cent to speaking, and the.

2

remainder to reading and writing. A 1950 survey to determine listening

practices in elementary education indicated that students spent an

average. of 57.5 per cent of their classroom
time'in listening (Wilt,

1956). Nevertheless, a study by Brown (1967) which analyzed the content

of American textbooks in language arts in terms of listening activities0

or listening instruction from 1959 to 1964, indicated that writing and

grammar and review
lessons.were-emphasizedto such an extent that only

:63 per cent of the 7,744 lei s eviphasized instruction in listening.

As ,Landry (1969) points out:

Ns Although research has consistently shown that pupils s end more'-time listening than in other language arts activity, ouslack of
progx444,-444.4hdevepAistening skills is inmost el,ementary schools,. (Landry, 1969, p. 599)

Following man investigation of 168 high school language arts,

prograis in various p is of the Udited States, Squire (1965) concluded

that there is a,tremeadous gap betweemwhat,research suggests and what

is practiced ji 'he teaching of the language arts.. Squire suggests

that instruction needs updating if e cation .n. the language.arts is to
improve. Studies by Tovatt, DeVries, Mi and Rice"(1966) reinforced
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A

Squirerl point of view when findings--revealedAhat
secondary_Engli'Sh

,

teachers wer e relatively uninformed
concerning research.and professional '

.

writings in the field of languhge arts. As aresult of a follow;-ue

study.concerned with language arts teaching at this level, DeVries (19.67)

further suggested that considerable confusion exiStg-among Jsecond.ary

. English teacherS as to what to teach and when to:teach it.

The gap thatexists between research findings.andclassroom'

teaching at the elementary grade level is dramatiCally il'1Ustrated by

'Greene and Petty (1971) in thei.statement: , 4'
$

.

4." l ,

. The _teaching of grammar in the elementary" school has been
:

the
subject of much controversy for many'years. The controversy '

'f has continued in spite of the accumulation of research.evidenee.
.,

.
negating Its value in improving oral and written expression andi

' the faiitre by its advocaes to establish-other valid reasons
for teaching it' to the exclusion'of other subject matter.

.

(Greene and Petty, 1971, p. 371)
..

As early as 1966, Hoyt repoted that'stUdents in the .seventh.:1-17M7.1 -1 A

and eighth grades with no trainingin iormil grammar did as effectivea

work in writing Compositions o? in interpreting.literatuie as'did those
r.

with two ye-ars' drill'on formalgrammar Research resultS through the
t .

. -

years confirm Hoyt's finding's. Nevertheless, traditional grammar is
1F

still.taught in man); elementary schools and formal giammaf.drills can

be found in many text.13ooiS durrentlylin use in North 'American schools.

AnOther language artg area in which research findings appear to
. . .

be out of tune with Classroom practices is that of handwriting. As

Plattor -(1965) totes; "misconceptions concerning the most effective
.

. .selection of content and' meth ods may result'in dogthatic conclusions that

have Ifttle basi. l in f,4ct', ( Plattor, 1965, p. 14)'.

. 4

A continuing controversTinhandwriting instruction is concerned

.4with the prevailing custom-imNerth American schools of bingteaf AVo-1

._ _ ,

0;
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handwriting style, manuscript and cursive. Groff,-'(1960) suggests

__,that there is,Tio point to changini chil from manuscript,ta'cursive
4 A I , ;,t.

form.and that reasons given for changing are largely opinionst rather

than facts derived from research investigations..

The following statement summarizes the problem inherent in-the
f

gap between research findings and clasSroom practices: tradition,

regdrdleSs of whether it is.based on any real *evidence or blot, is

certainly a major. controlling factor in all that is .done in schools and

cannot be minimized" (Green and Petty, 1971, p. 450). .

As Welsh (1966) point; ouC,:although there has been-a tremendous

amount of excellent research performed' in the'field of education over

the last fEatyears; the-basic
probled appeard to be how to put this new

knowledge into practice in educational systems. One appropriate starting

point for developing ways of_ dissemination
and;idplementation,of research

"7findings would appear to be to determine the
tepthing practices that

,

r,
current,ly. exist in a given school system. Inaider for instructional

14k .
,

4continuity to--be maintained, it would also app essential to provide

information to secondary school teachers about eurrent-prabtices in

language arts instruction ,at the upper elementarygradt 1eveli.

Information should also'be useful to both elementary and secondary

teachers concerning the extent to which current language arts teaching

practices'are in fact based on the results of research studies.

STATEMENT OF THE PROBLEM

The present study was designed to investigate the teaching

practices in the language arts ofieathers at the grade six level.

Specifically, tt study was designed to answer the following questions:

?1.6



1. What is the frequency of use by teachers at the grade sixqevel o

selected, classroom language arts teaching practices?

-2. Are there significant differences in frequency of use of selected

. `classroom language arts teaching practices in terms of selected

teacher characteristics?

To answer the second question, four null hypotheses were

investigated in this study:

Hol: There will Fie no significantsdifferekce in frequency of use of

selected. classroom language arts teaching practices between

male and.-.female teachers.

H02; There will be no significant difference in frequency of useof

selected classrooM language arts teaching practices among

teachers with varying numbers of university courses in language

arts and related areas.

,
H03: Therewill,be no significant difference in frequency of useof

selected. classroom language arts teaching practices among
,

teachers h varying years of teaching experience.

411H04: There wil e no significant difference in frequency of use of

selected language arts teaching practices among teachers with

-varying.numbers of in-service courses in language arts.

IMPORTANCE OF THE STUDY

According to official figures from the Indiana State Department

of Education reported in the National Council of Teachers of English

Study (Squire, 1965), grade six elementary teachers spent 42.5 per cent

of their instructional time in the teaching of language arts. xAn

intensive review of the literatur,reveals no comparable current studies
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of language.arts instructional practices at this level in Canadian,
0

',-

schools. However, writers'of professional texts and curriculum guides

(Anderson,-1972; Jenkins, 1971; S. Smith, 1972) indicate that at least

this amount of time is currently spent in language arts instruction at

the grade six level.

This study at the grade six level can 'provide both. elementary

and ,secondary language arts teachers, supervisors and administrators,

as well as the general public, with information concerning teaching

o 5

practices in, the language arts at tht upper elementary level. Thi's

study can also reveal the effect which research in the language arts

has had Upon instruction in the expressive and receptive language areas.

The findingi of this study should be useful in familiarizing teachers

with research and professional information in the field of language

arts: Since each of the areas of language arts has been dealt with

separatelytin this study, teachQrs may also become acquainted with

those areaS' in which there'is a particular interest or need for

information.

A continuing concern among educators involves determining and

developing appropriate criteria for teacher evaluation. A possible
-

strategy, for the evaluation of language arts teachers may be suggested

by those teaching practices found to be supported by research findings.

An effective language arts teacher should acqui'ye a thorough'

understanding of the principles contained in the language arts program .

of the grade before and after the grade,which he is teaching (Alberta,

1959). As this Study is concetneek,with the upper elementary level, the

findings may be Useful as.a frame of reference for organizing and
4 ,

evaluating the developmental principles of the,-language arts program_

l .555v
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at the secondary school level.

LIMITATIONS OF THE STUDY

The subjects involved in this study were limited to grade six

teachers employed inthe elementary schools of Calgary School District

No. 19, Calgary, Alberta..

The items on the rating scale developed by-the investigator for

this study, "An Analysis of Selected Language Arts Teaching Practices

in Grade Six," were selected from a wide variety of professional

literature'in the field of language arts. :However, the number and

content of items may not 'have sufficiently sampled all of the aspects

of the language arts program.

A101ough-reading instruction is an integral part of an

P"
interrelated language arts program, reading has not-been included_in-....

, , ,, .

this study as the area,is 114 ssufficient magnitude to warrant a eparate-
t

_

study. - 1`,

4 \

DEFINITIONS OF .TERMS

The following terms were used in this study:

Grade Six Language Arts Tea er

A grade six language arts teacher was defined as any teacher

who instructs,at-least one class of grade six (levels 13 and 14).

language arts.'

Language Arts

The term "language arts" Was-defined as inclusive of, the three

general communication areas of speaking, listening, and writing (Alberta,
.

15



1959; Manitqba, 1968;, 'smith, 1972). More specifically, these three.

general areas include: (1) Speaking, the expreSsion of information

1 and.ideas thro ugh oral language symbols; (2) list ening, the,recebtion

1

pf information and ideas through,oral language-symbols; and (3) writing,,

the expression of informatibn and ideas through graphic language symbols,

..,

including t e areas of creative writing, functional writing, grammar
;

and usage, hafidwiting,*sp'elling, grid vocabulary.

ORGANIZATION OF THE. THESIS

The, first' chapter contains a discussion and statement of the

problem, its importance, the limitations of the study, definition of

terms, and organization of, the thesis. A review of'the related research

andliCerature is.presented in the second chapter. The third chapter

outlines the design of the study in berms of subjects,, development of

the suxvey instrument, .administration of the .survey instrument, and

.

analysis of the data. The fourth chapter. includes the results and

interpretation of data. Theconclusions and implications are found' in

Chapter S.

C

40
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Chapter 2

REVIEW OF 'LITERATURE

INTRODUCTION

recent years, there has been an increasing interest_in the

dmportanc f language arts in elementary,education. With_this interest

has come awareness that many Of e language-Ufi-rdaCIIIRes-

at the elem tary level _which rese h has indicated as desirable, are

not necessari in practice in our educational systems (Elirr, 1972;
. ,

Jenloins, 1971; smith, 1972). Studies at'levels other than'elementary

IP

have revealed sim itindings; andlave contributed to the body of

expert opinion rega ding the teaching-of the langUage arts.

Wberever_pos ible,_the most recent sources have been quoted. :

In addition, studies hich-appen to,reqUire extension, or replication

in rdeji- to obtairiup'- -date results have also been included where

. It

appropriate.

A rating scale designed.by-the investigator for use in this

study, "An Analysis of Language Arts Teaching Practices in Grade Six," -

was used to determine. the teaching prdct±ces in language arts at the

grade six level. Each item:was based Upon related,expert opinion and

,

research results. For purposes of the.following,discuSsiOn, the
44.

literature will be revieped in terms of specific items in the areas of

creativit -.creative writing, functional writing,...grammar and usage; hand-
'.

z.,4,.

writing, listening, speaking,spelling, and vocabulary. Wherever possible,

related items have been grouped for purposes of clarity.

fG+'1' .

.._ ...

A
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CREATIVITY- CREATIVE WRITING

Research studieS by Getzels and Jackson (1958) and Torrante
. . 4

, .

(1959) revealed thSt education cair'play.an important °role in the
_

_
. ..

.....
. . . :

deyelopMent of students' creativity. As Torrance (1963) notes,
. .

10

creativity' may be'define'd iri terms, of a process., aproduCt, a personality,
4.`"

or an enviponmentarcondition. He chooses to define creativity as the'
. -. .

sensing problems dr gaps in information, forming ideas orprocess of

hypotheses,
-%

testing and modifying these hypotheses, and communicating

the results(TorranCe,' 1>63, p.

GUIlfOrd (1959), a leadinguthorify in the field of creativity
o

r° esearch, was the'firet'Ao use the terM .:'divergent. thinking" as'a:

:
.

.1 . .

`necessary tomponent 'of creativity. According to Guilford, creative -

thinking is distlnguished,bY the_fact that. there is so
, ...., )., ,:,.:

,.,..

about it. 'Research by Parnes. (1963) reinforced time points'
, .

t
, ,/:/-...

demonstrating that a tonsiderabigpart of, creativrebehavig Is le4rned
--.-,...._ .

ethingcnovg

VTew by

/

through emch-tasks as creative problem-solving and creative wri4ng .

The suggestion was made by-Parke (1960)'that'childrem.iearn
N-

writing and that emphasie.shoUld be on origihality of stylewrite by

and content In

sip does the

several goals for the teacher

.

addition, he notes that,.as.the ability to, write grows,
\:

ordet-to foster thi desire to-write,desire to write. In

students develop fluency

are suggested by Larsori'(1974): to ielp
*:

and confidence in the use of language to

encourage students to develop powers of exact observation; and to

stimulate students to exercise their imaginations.

As early'as'1957, Strickland suggested:that a relaied, happy

9 ..

ti



11

emional and social climate in the classroom, as well as flexibility

freed= m from pressures, were requisites for creative ekpression.

. In..addilionto these requisites, Larson (1971) views encouragement by
0

, the tkolcher as a'n egbential ingredient,in stimulating,creative writing:
.-`

, . encouragement, of the4student's writing gives pleasure,
pleasure stimulates the willingness to write; the willingness

.
* .* :to write helps 'develop fluency in writing; fluency is expected'

to assure that tte'stvdent will be. able and willing to practice
/'

preciS:e Observations, fresh verbal presentations, and reVealing
cothparisons-7all of Which are considereeto be important abilities

.
7,,qor. the elementary student to develop in their creative writing.

i . .

'=',,,CI4arson,- 1g7i, P. 927) . .

.?..- -;...:,.. .;, .

: ' '.'..,:' As ever 'one ,possesses to some degree the
.
ability involved in

-.--.,),
, . .

,

. .-
,. ,

bei:Ttg.ceative-(Torrance, 1963), educationists should be warned against
.

4, tglaing out''st.ereotyped individuals rather than individuals who are

:Osely. original and creative thinkers. Martin (1968) stresses the

.. . ..'
. impqrtance of developing the imagination aS a necessary componentTor

0
: -

.

:creative.writing. Unf9rtunately, he notes, the fresh imaginatton-that- .

runs joyfully rampant through childhoodr(P. 611D, gradually slows to

a crawl as the years pass---perhaps frol'toollucfl rots learning, tot(

much reliance on.rootine,And too much organization
- * :

0

Practice No. '14. Use audiovisual kids- a6 provide badkground
experiences for use in creative writing.

..-
, ....

/ ...
: : 7,-

Since students appear to respond best to varying modes, it is
t .

.

'7

0 , . .. .'
ithi;6"rtant to use visual, auditory.; and kinesthetic stimuli rather than

2.....,

.

just visual/exposure to.spimulate.students..to write (Turner, 1970.
,A., ,

',,,
. ,-/..-,:.-

(Ills point of view was suggested earlier by Lewis '(1967) following the

:, f',
P, . '

%observation of classroom experiences with audiovisual aids. 'She
.

',

cothmented that, children of any background, given appropriate sound-

picture s.timili, can't-lank vividness'and'individuality, discover-
,

23
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new ideas, and find' words to express them.

Edmund, (1956) used television programs and motion pictures as

a, stimulus for creative writing in a study involving 90 seVenth,graders'.

He concluded that the students who drew their ideas from these "derived"

experiences wrote more creatively.

Pictures, literature and toys were used by Carlson (1960) to

stimulate upper elementary children to write. She provided the ,/

experimental group with these stimuli while the control grotip was

given only a' -title as the moivator.. An analysis of the eative writing'

revealed a statistically significant difference favoring the experimental,

group in'origitalirty, Versatility of vocabulary, and total number of
'\*

words.

`Tovatt (1966) and a staff of researchers devised th4ee-Ydar

study to determine the effects,of using oral-aural-visual procedUres in

--- teaching written composition to junior and senor high school students.

Accbrding to-,the investigators, the program recognized the fact that

talking comes naturally for students, while writing does not. Tape

recorders :Were used by the students so .they could -E!'hear" their -ideas,

develop, them, and then write them. Based: on' their results, the

'researchers concluded that; because the student feels more confident

and adept as a speaker, more ideas evolve which cyan then be'exlianded

on in his writing. A marked difference in the attitude of student's Was

also noted, as Almost'90 per cent said they enjoyed the speaking and

C' .writing activitietP.

DeVries (1970) repliCated this study with/students in grades
, t

,
five to eight. His findings were similar t± of Ire secondary

10

study, as were his conclusions:,In another study, Golub (1970) compared .

-
. i-

.-
. . .

2,
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,
the differencesA,the creative writing of upper elementary students

. who used pictorial stimuli which:lie-tied in terms of color, complexity,

and content subject. ,The indings-indicated that concrete pictures

were better stimulithan abstract pictures, al that black nd white

pictures as well as,uncruttered ones, resulted in more descriptive

language. Based on these results, he suggested that perhaps the

complexity and quality of writing 'can be influenced,by thejudicious

selection teLthe type of pictorial stimuli.

Practice-No.-9. Take your students on walks and field trips
and provide opportunities for creative writing

,,about these experiences..

1
Theimportance of'Multisensoylearning through such activities

as field trips was recognized by Hunt (1961), who suggested that Multi-

sensory experiences are necessary if subsequent intellectual activities;

such as creative writing are to,evolve. In a' comprehensive list of

selected objectives in language arts from pre-kindergarten to grade 12;____

-Endres, Lamb and Lazarus (1969) reinforce the importance'of mult4senso6T

experiences for student6 of all ages as anintegral par.t of their

language arts program.

Althdugh a review of ,the 1 teratyre does not reveal spec-ific.

- studies which used walks, ,and d trips to provide background experienCes .

for creative writing, writds'of professional texts and articles, appear.

to be in almost total agreement on the importance of such activities.

Applegate (1955) suggests that creative writing does not happen without.

-

enriching experiences4 becauseiho-one is able to create out of a vacuum.

She notes that niUyou want Out children toOrite, you mustiltake plenty

of time to- appreciate the little things that happen:every day since this

- ,

9

40'
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adds'to their iealm of experiences" (Applegate, 1954, p. 17). thcote

//

(1970), writrhg:in the:area.of creative drama, also suggests that

learning situations such as excursions, hikes and field trips arrest

the students' attention and therefore promote awareness which

the necessary stimuli and ideaSjpr writing.

Practice No. 21. /Provide o'p tunity f

plady/dand',i visatio
ad lid suggestion.

noted

p

spontaneous drama is
activities fr from

Again,:a4eyiew of the litprature reveals

below are bWed on observation and

the results of'
/

work w stud ntg2led

s ecific reslearch studies.

to"-"her

that th

/
expert opinion rat er,than on

/

For exa le,
/
SPOlin's '(1963)

%/
/

estions

conclusiOn'that/Creating a/situation
7-

/ ,,

im ativel
,,

and playing a, role in it can/be a tremendous experience

sOrt o cation from one's,everyday sell/ and the rodtine of
.

------_ _.---1.----A-
living.--Because of this-feeting-af personal freedpM, creative

, -------___& /
-7--

expres qoh beComemore evident*. Kelley' (19 ---T notes that if childrL

'as it is a

everyday

are given the freedom and encourageme

Stimulated to give an imaginati

to express themselves and are'

intrpretatibp....to

oftto challenged to write. ,Siks (1964) reinforces

in her observation that children possess a'inpate'

tion which can be channelled into Creative-response

of creative,dradatics

-life-,--they are

this point of few--

freedom-of

by the utilizati,

The importance of providing_ oppOrtdnities
,..7...,1

/..:,-

dramatic: play and improvisation is e phaeized by / y (196
..'.

,.that, because participation does no depend-on such sk'lls as rea
, .

__________.--
, / .------

remembering lines,' h -n of ev ry age group and ahilitllevel are
D

/
)].:---N.°able _to- njoy and 'worfjthrough tie activities. -Iidek19695

! ,

ous

He notes

g or

notes that

;
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articip-ation in creative dramatics enables studers to become more

aware, and more capable of using concentration, irgginatiori, the spanses,

the \hpi emotions, and intellect.

Practice No. 26. Use spontaneous forms At story-telling with
your students, e.g., chain stories, tell ending
of story, etc.

The importance of encouraging-sp4gaking,activities is emphasized,

by Nieman (1971) in this statement:' . . the Child who'learns to

speak well can learn ,to write well if at .first emphasjs is placed on

ideas" (p;.817). ".
.

Studies by Hughes (1953), Loban (1963, and'Ruddell (1965)

'indicated tn4 oral language devel6pment serves as'rhe underlying base

. .

for the developmereof-pead i ng and writint'achiveement.. The..imporranc e

understandideig the contribution of ,oral language 'to, the development

of other ,comtuniCation §ki.1-1-s.is further emphasized by Ruddell (1966)

-

when he d'rges that one of themajer purpo'SdS' in.thv.language arts
.

. -.

program in the elementary school should be the developMeni.of'each.......

.

child's ability to utilize hi-skII1 n.oral expression. --...-
. . .

s% ._
As the ability to focus on a major point maS;--r-giate.-to-the er. .--""'7"`'

....... .

--,sLimillus :Siveni.%thuse- 0-f chajn stories. and telling the -ending of a ': -' --
,

..

. _story may, provide trie'fotts Which..is.beCesSary for ocuniziali response ..,-.
A ' ...

l(Strauss4thd Schatzman, 196'0).1 stud' Delai;rtdrSand-Ea.stl. (1966) us4d , sw
. I .\.- a' .

..

unfinished stories as a stimulus to encpurage

wespond freely. The stories used presented a conflict'srtue:iOnen.
,

provide an ": -..adults and chUdzen for which the subjects wefe asked to

tnding. During taped interviews-between the
".

7,

children
1

investigatOr.s, certain precautions were observed: a famili r school *.

Ale . 41
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2

setting was used, and initial curiosity' about the tape recorder was"
satisfied through discussion :-.The results of the study indicated that

using the unfinished, story encqurageS an uninterrupted flow of speech

which the researchers suggested may have been the result of the story

:.acting as a definite focus for the reply.

Practice No. 34. Teach a vat ety of poetry forms such as haiku,
. cinquain, t ka, free verse, etc.

a ,_. -.-
.

Exposing children to-4,,,yariety of poetry forms often _motivates

creative poetic expression based on indivldual. experiences and emotions

"(Scofield, 1961). In discussing the 'benefits*of teaching poetry,

Endres (1963) suggests that throughthe imagery of poetry, students

can come to view life, as poetry so often seals With basic facets of,

man's experiences. Poetic language, conceptsand abstractions allOw

r'ne'4.4g lapion 'to grow, often resulting in a student becoming more

.
. .

involved'in_the'understanding-of human emotions, teelings and ihought.
o

:Ain 6.

Squire and Applebee *(19.66) advise4that the'writing of poetry helps

give students a unique underStgnding Of-literary forms and styles
.

which. expands their breadth of interest.

. . -

A stu4:by Grof,(Ii62), in which he analyzed the poetry written

t
. e by 385 girls and x-55 boys in the fourth, kifth, and sixth gradeS,

- -
.-:-.3:141cated that, of the 540. poems written, 170 contained, figures of

'

trff 'cancluSed that more emphasis should be given to(tbe
4`,

teaching of -figurative language in the inteimediate grades.
. .

SuChoetry formsas cinqualn, tanka, haiku 41d free verselend

.themselves to the application of using figuiesbf speech ai4 also

direct the student away from preOccupation with rhyming and toward a'

concert With the thdught (Greene and Petty, 1971).

.-
2c

.

O

- ""
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,Among guidelines fbr teaching poetry, Cameron,and P .ttor (1971)

suggest that teachers'allow students to read and listen to poetry

, .

which rhyme, rhythm and-stanza form are. irregular or omitted altogethe

--tanka; haikU, cinquain, etc. They comment that undue emphasis on the

use of rhyme or regular rhythm in student poetry may Wellinhibit.

spontanedus poetic expression. Further, the need to rhyme

° may prevent the student from using the word he really grants and distort

his efforts to establish 4 regular metrical pattern in the-natural flow-
.

of I.nguage (Cameron and Plattor, 1971,1)p. i3 -34).

Practice No. 39. Display student cteatiye york'in the classroom.

4

The effect of praise and blame upon 105 fourth gradert'squantity.

and quality of creative writing,, as well as upon their attitudes,
-

W2,6

-I 1 A .
,

surveyed in a study-byTaylot and Hoedt (1966). Results suppOrted the
------ -,

assumption that praise without--correction was superior tolilame,-as the q

.---

. . .

. .
,

praised group did significantlY more creativdwriting, exhibited more

favorable attitudes' and were more highly motivated tlan--t-hose_subjected

to blame and,correction. ;'

The teacher may give praise and enaouragement'by displaying

. ,
fi

student work on the.bulletin board where other students can read it
. .

Tieut, 1967). As the classroom.ds.the stddent's'"home" for nearly-

half his waking hours,,such a, factor as displaying student work can --

make an important contribution toward establishing an inviting environment,

e

(Fessenden et al.,,196a). The display of student creative work c4' --4

'". .

also result in the revelationof the child to his teacher and peers as

they can get towork . .4..

lcnOw anafunderstand 'him, better-Vy rading., his , '4-- -,-- .

.
.

(

(Greene acid Petty; 157,1):1-

t 4

2D
05.4.N,

. -
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HerMan (1970) emphasized that creative writing is worthy of

publid display because ;children are proud of any product they create. If

they wish to exhibit their work, teachers shouIdnot rob children of the

personal recognition they receive when they and others view their

displayed products of creativity. He comments that many teachers never
,;,

display cin the bulletin board a child's creative writing that contains

misspellings or other errors of English usage and mechanics, as they think

ti
, -

erroneously that the work is a negative reflection on their teaching

A
ability. He suggests that actually:

. it mirrors-a teacher's abiliy to build the kind of classroom
cl-imate,that frees childfen from inhibitions so that-they will use
word Which are part of their vocabulary but.which they can't spell
. so'that they will be more - enthusiastic in,starting ideas than
in the style la which they state them . so that they will be
fore inclined to eveal thir secretive motives, desires, and
insights in writing than in strict attention to paper margins.

1979,

FUNCTIONAL WRITING

There are basically.two kinds of writing that children at 4he

1 elementary grade level, do in school. Oneform of writing,is personal

writing which most professional authors tend to-call Ncteative" writing.

The'other is usually labeled "fuhctional," and consists of the kinds of

. -

, ---.
practical writing which exemplify correctness in style, grammar, usage,

,

, ,
,

mechanicsmechanics (Herman, 1970).

r; : Larson (1971) stresses the fact that functional writing
- .

. ,

instruction should-be:.related to those skills which students_need'in
.

..,_

. .-
,-,,

their wrtting. This concept is, not mew, as more, than 25 yeas ago
, ,

, ..

. , Smith 0.944) suggested-that-,if students seethe need writing skills
. .

.. ..-- -.. .

.,. . ..
they will, be more likely to learn.,'.

'the importance of learning writing skills is illustrated by the
.-

,

1
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needs for writing found by one child in a single day in-a grade five-

class. Among these were:

Record the weather conditions on a chart..
Take.notes froM two reference book's for a report in social,

studies on lighting in Colonial times.
List the characters and the properties needed for the dramatiz-

--:fi ration of a story.

Outline the main ideas found in a science article on the
invention of the electriclight bulb. (Using Language,,1955, pp. lt6-
117),

r

1.

Practice No.-4. Tabulate types of student punctuation and capital-
ization errors from their written work and use
these as a basis for teaching and review.

Over the years, expert opinion has suggested that instruction

in capitalization and pUnctuation'should be based on student- errors in

these areas.,

Two, studies by Odom (1962, 1964) confirm this practice, b'ut

suggest that extensions are needed. Based on',the results of th*1962

study, which involved students in grades four to seven, Odomiluggested
it*

that test instruments also needed to be develoPed to"diagnose dificUltieS

with punctuation, but that practice should be given to students'

according to their indivildual,needs.

Odom's 1964 study examined the writing of"1,818 intermediate:'

'grade-level students. Thetesults revealed a definite degree of

,difficulty at various grade levels relative to each of the capitalize-
.

,

tion skills which appeared on the test. Based,on these studies, 'Odom

concluded that diagnostic, testing of individual students is necessary
1

..

,.

to ensure that instruction i'n:punctuati an capitalization is givens
.

. ,

.

. ,. . .. . .
.,

.'.whefe%needed, otherwise teachers give needless practice in Some skills,

-and too early instruction in others.

, '1' a 3

1

;
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.

It'would appear from these data that diagn'ostic testing is

necessary in addition to tabulating errors from student work in order H

to determine,the corrective measures needed for individual instruction

in capital4zation and punctuation.' However, these findings require

additional research evidence or'confirmation.

Practice No. 11. Have your students proof-read their written work.

A problem.ol concern to many teachers has been students' prodf-

reading skills. Educators (Anderson, 1972; Blough, Mackinnon, Robinson,
_ .

and Wilson, 1968; Fletcher, 1967; Wolfe, 1963) have suggested that

students be encouraged to proof-read their written work in order to

examine:what has been written in terms of selection of ideas orinforti-
,

tion, effectiveness of organization, clarity of expression, and courtesy

to the readers. This latter categoiy includes legibility of writing,

__-
correct spelling, necessarr.punctuation and acceptable usage.

The benefits of proof-reading include the student diecovering

that there hag been an improvement in his writing (Strickland, 1960),

and the' student acquiring the tendency and ability to appraise his own

work (Dawson, Zollinger and Elwe11,.1963).

Several'stu es have been conducted in in attempt to determ ni

the aCtual results of proof - reading. However, these'studies have

generally been concerned -with detecting Spelling-eirors through .

proof-reading. It should also be noted that these studies predent

confliCting conclusions.

A study by4Tireman (1924) over.45,years ago concluded that' proof- ,

reading is an insufficientinstructiongl.device for determining spelling

errors as studeflts overlooked too many errors. .Another Atudy (Goss,: 1959)

;

3
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also concluded that specific instruction in proof-reading did not confer

a clear advantage in students belng able to detect their spelling errors. _

. -

frasch (1965) al.sO attacked the same problem but-tblidTUAed that thefive

weeks of instruction in proof-reading for spelling errors 'had a positive

influence on the proof-reading ability of most of the grade six students.
.

Twoyears later, a simAlar study on the importance of proof-reading for

spelling errors at,the grade six level was conducted by Petsonke and

Knight (1967)., They suggested that then . is sufficient evidence to

warrant further investigation of t,tye effectiveness of specific instruc-
,.

-1

tion in proOfvreading for scpe ing,errors, as the boys who were taught

proof-reading in spelling made significantly fewer errors than didthose

who did not receive thesame instruction. Evidence for the girls was

not conclusive.

A survey of the-literature resulted in only one study of proof-

reading for all types of errors. Lyman (193 ht to determine the

extent. to which pupils in grades six to nine could be taught to discover

.

and correct language errors in their own
1

composition. This pattern

included planning, writing a firstdraft,'proof-igading and revision,

arid -writing a final, copy:. He found that pupils could be taught to

discOver and correct three-fifths of their, own errors.
, .

Expert opinion suggests the value of,proof-reading inideveloping

and improiring functional writing skills: 'Evidence from research studies

as to the benefits of proof-reading is inconclusive.'

ye

Practice No. 17. Develop with your Students skills in outlining.

Practice NO. 22e Provide Opportunities f'or your, students t
and...use gilth, research skills aplootnati

am

A
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Practice No. 28. Use functional writing as the most common way to
applysdch specific skills as outlining, pumcilla17._:
tion, capitalization, etc.

The importance of teaching specific functional Writing skills

has -long been emphasized by educators (Smith, 1944; Blair, 1956;

Pollock, 1967; Corcoran, L970). Greene and Petty (1971) view the

importance of learning research skills as a necessary aid to -study and

the planning of all types of oral and written expressional activities.

The suggestion is made by Corcoran.(1970) t t if students can see .the

application of, specific, skills; they are ly more ready to learn..,

Thus the suggestion is made that-skit 4S should not be taught by using ,

u 'isolated exercises, but should be applied in practical writing situations.

It should.be-noted that,although reasons for the importance of ;

, ;earning these skills have often been cited, there is a dearth of

research evidehce to determine which teaching methods would be most

: beneficial to instruction of these skills.

GRAMMAR AND USAGE

Perhaps grammar and usage are the areas of language arts'in

- which the sharpest controversies have existed as to what. to teach, how,

to teach,'ox even whether to teach! The term "grammar" is used in a

- variety of47ays. According to Greene and Petty (1971), grammar is the
_ .

description of the language, while usage is the'way in which wordS and.

phrases are customarily used.',Theseauthors alsp include "dialect" in

their dieCusson:and define it as a "collection of usages" (including

.

not'olily words and phrases but also. pronunciations) characteristic,of

a-certain in4yidual of group (Greene and-Petty, 1971, p.; 318). Eor
. ,

.purposes of tae follo*ing-discUssion. grammar will referto thearranger-
,

. e
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ments and forms of words in sentences (Sartain, 1966). This differs _

from the general linguistic definition which specifies that grammar is

a set of rules or a system that produces the sentencesof a language

(Jacobs. and Rosenbaum, 19768). It should be noted that even linguists

cannot agree upon a definition of grammar.
0

To make matters even worse,

usage is Of;en defined syronymously with grammar. When this is the

case, "grammar" is -used to refer to the sway language is spoken-and

written,and includes word choice, sentence construction, and even such''

areas as punctuation and capitalization'(Francis, 1963).

No wonder, then; that 1 nguage artsteachers have been confused,

.

in this area. They'have been operating against a background' of

conflicting grammar'andusage studies since 1890 when William James

reported the results of psychOlogyexperiments showing that transfer

effectS im'memory percepton,reasoning, and other mental faculities were

.

sb slight as xo discredit the claim of any kind of formal discipline,'

study.

8ecause 'the teaching of formal grammar and usage has involved

such a large percentage of student. time -over the years, a number of

,

Studies have been conducted to deteimine the effect of instrucrionin

these areas. Lriy,studies by Hoyt (1906) and Biggs (1913)-inditated
S,

the failure of formal grammar to transferAto such identifiable language -
.

,3

skills as interpreeing, detining, or correcting errors. Theseresults

have been reinfoyed in studies -Over the pa.Sz 40-,years,(Asker, 1923;

Braddock, 469; Fries; 1540i. Kauriers., 1945) . Despite the tact that

the evidehce is-clear that ,there-Is little or no transfer from instruc

tion in grammar and usageto'effeotive expressive and receptive skill's,

manylanguage arts .teachers continue to emphasize it as a part of the
'

3:5
.



. .
languageearts curriculum (Jenkins, 1971).

Of importance is the statement t

24 ,

By the time children enter-school th most "of the
grammatical Constructions used by adults. 'Inter ly, this
process of language .acquisit.ionshas taken place without.the benefit
of formal'jnstruction. (Funk and Triplett, 1972, p. .167) ,'

,,
1-

It shodld also be emphasized that when a child is said to'speak "ungram

. matically,". he is actually obeying a vast number of-grammatical rules.
is :

,

/

Often a classroom teacher does not notice this but instead notic.es only ...

the conflict and concludes that the child has no grammar at all. Perhaps,

theme -point is airther, stressed in this commentf "Normal speeCh obeys-

about five or, six grammar rules per second; but a critic can seldom

detect in a child's speech more than one conflict with standard gFammar

''per ten seconds on the average" (Joos, 1964, pi: 204).

Educators sometimes assume that getting a student to speak more

11
"properly" automatically makes him more effeCtive. Instead,'the emphasis

needs to be on assisting each learner to bedome allthat he is Capable.

of (Goodman, 19'69). Teachers must realize that' when we condemn's. person''s

Language, we condemn him. As Raspberry expresses it, "Condemned children

are not.learners" (Raspberry, 1970, p. 31).

- -

Practice No 3. :.After observation'and practice in using appro=
priate parts of speech, formulate generaliiations.

Practice No. 13,. Use students' spoken and written language to
,

;.decide on which "gi-ammatical concepts to teach.

Practice No. '24. Havd your students identify,the parts of speech.
,in sets of illustrative sentences.

. '

Practice No. 36. Without using the terminology of grammar, have
your stiidents'work on sentence construction by
a "thought" approach, e.g., give your stu'dents an

3

c w.
- A
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awkward sentence such as this: ,"The team made
the touchdown durillg the first Ilalf.otNP won
the game." Show them how the meaning is'clarified.
when the sentence is reworded, and'havethem pork
on illustrative sentences.

!!.

Lavatelli (1969) hAS admonished educatort-to remember that:

The ability to rearn language is so deeply rooted in man that'
cliildren,learn iteven in the face of dramatic handicaps. The
grammar/that they acquire may not be the King's English . . .

but their very miseakeS leveal that they have acquired the rules.
n a child says "footsesP for "feet," he is revealing aAnowledge

.---)of one:of our rules of forming plurals; he is simply not aware
of all the exceptions. (p. 368)

What children do need is'help in making words do what they want them

to do-- namely, to express ideas clearly.

I,
'Research studies (Lavatelli; 1969; O'Donnell., 1964; Strom,

.

1961) related to grammar and' usage indicated that giving students many.,

-opportunities under teacher 'guidance to express thelr own ideas and

reactions results in greater improvement in speaking and writing than
"

do such methods as grAmmar classification drill, diagramming, and

,

memo zing rules. Strom (1961) concluded that direct methods of '7
, -

instruction focusing on more precise structuring o deas in writing

are more efficient inwteaching sentence structure, usage, punctuation

and other related language factors than are such approaches as drill,
JP-, ,;

,, .

memorizing rules, filling in the-blankS in , workbook exercises; and
__________---

, . ,...

diagramming.

Since the-English language hAs chyged greatly over the year's,

change should be considered natural. Language is a flexible instrument

. . .

of communiCat,ion. Schafer (1962) concluded that because iti6nnot be

tied down by inflexible:runs there, are no absolute and permanent rules

governing correctness in usage.
,

ti ,

3
4.
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Harris (1962)(investigated with 12-14=year-olds the relative
Y1

i - ......
.. .

,

ueefulness nf-"formal grammar" and of a "direct method" of instruction
, .

.
. ,.

"

.

in grafter
.

and usage in impfoving writing. He based his research'on
P /.

..: '
'

frequent 7unes of grammatical errors in the actuaLwriting done before

and after a two-1year period of instruction in fide London schools. From

hii results, he Concluded that there Was a lack of an effectiv-tie

between a ,relatively -high grammatical score and improvement in the

su a qualities of the students' writing. He summarized the
, .

4 ,

c , .

impldcations of his research with this statement: "It seems safer to.

infer.that the study' of-English grammatical terminology had anegligible
,

or even a relatively harmful effect upon the,eorrectness of children's

writing" (p. 291). .

. In ay longitudinal study.by Loban (1963), lanruagg used' by .

children through their kindergarten and first six years of elementary
o 4 * .

schoOl was collected. In the kinder rten year, there were 338-subjects
. _

, .

and,in grade six, subjects remained. Lobar' noted that,one of the
.

.

most signi&icant features to emerge from his work was that formal

instruction!' in grammar And usage' seems to be an ineffectime ffiethpd.of.

improving expression at this level of development. He concluded that,.

elementary students need many:,opportunities to grapple :With their own 0

thoughts in situations where they have someone -to whom they wish to,

communicate Successfully'.

4
White-(1.964) questioned the effects on writing of teaching

.

*
. ' . . ,

structural and traditional grammar and of,)tea4hing no grammar. This

question was the tOcuS-:of a study which involved tliiree ayerage:seyenth-, f

.

grade classes'of students from mixed economic heighborhoods4 The
A

results indicated that, althOUgh.the teaching of structural grammar-,.
.. .

I-:.,, .... .

-
e

r.

. . 01

.
r

e
0.`



somewhat improved students' writing, there w

in writing betwe4 the group which studied tr

gr4p who spent the same amount of instructio
,t

27

s no significant difference

/
ftipnal grammar and the

!
time free=reading.;

After cbnducting two studies of the/relationship e4istin g

f
between knowledge of grammar, both tradirional and structural, and

0
skill in reading and in written cdmsition, O'Donnell (1964)' concluded

. 44

that it is doubtful that mastery of either structural or traditional

,grammar in:greater profitiency in reading and writing.

Students must learn to think and form their own sentences, not -analyze

.!

the sentences of others (Braddock, 1969),
4 .

.. r''/
,

In Summary, there appears to beno reseatch evitience to reinforce
/ .'

A /the direct teaching of formal grammar and usage. There further appears,
P

to be nolevidence to liggest that studentg can id.earn to write more...

-- ' ) re-4u -- ...

.,,-

errors,
.

.

peffectively by Analyzing other edple's errors, It would'seem that

the proficiency in grammar*and Usage is belt achieved.thrJugh foc

.

'1\, .y - ...

.'
ofCthe structuring of ideas in writing.

-

.

1' ,

-----

.4

4

. HANDWRITING

, .

tften teachers Ignore the subject of handwritingas itdoes not '
er,

appear In.tellectually challoenging (Yee and, Rer nke, 196?Dt. However, .

ol

---)

current professional advide (PlattOr and,WoesEehoff, 197ii !link
,

and _,:? '

...1, .

' Triplett, 1972) is that'instruCtion in handwriting *s earl te r

part of the elementary sohool:_prog4am,.for hanOritAng is= the principal
.

. ,.,

tool 04written expresTn. _Herrick' (1.961) :expressed thi Pro Sional
,r. 4 4 4.4

, opinion cotcerning,the pu'rpose'bf hand,:iating in this statement:
, , ; "

ting, is a tool subjeet'whiCh'shouldbecome routine as`, quickly"

sSible in or thpt. it may be used functtonary by a perdep.

r . .
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41"
,

himself and'others to read' (p. 264). Educators would do well' to

emember that no>one can lite that which he has not leatned; 'therefore,

.emphasis must/be1604n.instruction in handwriting.

The question tten arises: "How must handwriting be taught?"

Part, the answer would appear to be
0

that handwriting must be taught in

, ,
separate learning sessions in order tcpbuirj'efficiency. Since

,
, .

'writing is a motor skill, it/ should not'be combined with other

arts areas, becausegeneraiing thou,ghand learning a motor skill
, ,

4'

and

nguage

actually contradict h'other (Engstrom, 1969, p. 415). MotE specific

instructional, methods will:be discussed latet' in relation to suggeted

,handwriting practices.

Much of the recent research in handwriting seems to be more -.-

/ interested in finding out what is tieing done or in telling people
what they 0ould be doing than in testing hypotheses or creating
new fines. (Otto and Andersen; 1969, p. 577) ',

.

.

.6 4,

However, dne recent-,three-year study by Turner (1,978) suggested a new
t

approach to handwriting., This study' was
----

d ned to develop a program ,'
,-.--

'

,.

of instruction which emphasized the perception of letters and their
s

formation. The pxperimentalethod incorporated principles of perceptual
i.-

..y.

learning by using mult- isensory stimulidand verbalization of procedures
..,

._,
.

.

,4. .

..

to develop perception of handwriting., In gener41, qpildren usineAtis
f,r

?'..--
,

4
4 ,4-- ','

.,i:: .

method were able to write with` comparable or superior quality, with more- o'
. , . .

. 0 0 4
. 4 . . .

coirec formational procedure a d with adequate speed to meet,writing
.,,,--------- ----- --,,

, .

. 44.

. .To determine the relationshlpthat .exists between the ability, /,,..,

1 ..

a

demands, -

he:
to 'dead 'manuscript atid cursive-nstYle handwriting, Plattor d Wpestehoff,

e .

. 1 (1971) con4ucted,a study among child en atthe first AO fifth4',.. ,,
4:..

.

first{,
A- 0

tr relt.,. --

, gradeleve15, itheOfouad.thet a..., ho,,could read' on form could-

;- 44 7,04.
10

,I , . .,,..--

j
rekd the other,-anetherfifore qUestiOn e instructional practice of 04, " fA

31
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teacIfing a dual program in handwriting since the transition to cursive

writing often creates unnecessary problems for many children.

Practice No. 1. Stress legibility as the most important criterion
in assessing handwriting.

practice Ng, 25. Stress fluency as a major objective in handwriting.

Basted on an extensive review of the literature, Herrick (1961)

suggested that the major purpose of teaching Ildwriting.is the rapid

and efficient development of a legible and comfortable tool for

communication and seIP-expression.

To study the extent to which handwriting isused, Templin (1960)

surveyed 454 adults regarding theirweekly writing activitYrsand concluded

4-s that handwriting legibility is important in 'both the business and social,

worlds. -
'

.

.

Surveys'of instruction (Harris, 1960; Herrick

and Ok.,1,1a, 1963) showed substantial agreement that legibility is the

fundarencil objective of handwriting. Developing easily written

handwriting its also considered an essential goal, as it ds this fluency

which enablesan individualtw-adjust to the purpose of his writing.

(Dawson et al., 1963).

4: though the ultimate goal in handwriting is to. develop

.

legibility, sufficient ease and.splei are necessary to keep pace with

thought flow and note rrecording-(Engstom, 1968).. Because of the,(

increased stress on higher education; it becomes of greater consecitience

that students develop-efficient note-taking,skills 'hich inv91ve
. ,

reasonably legible and fluent handwriting,
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Practice No. 15. Teach left- handed students to slant their paper
/ to the tight to achieve the best slant in
handwriting.

, Although research has shown that handedness does not affect

learning ability,-the fact remains that it is a right-handed world;

therefore, the 10 per cent of the school population-who are left - handed

need to receive instruction which can help them adjust to this situation

and develop adequate handwriting skills (Engstrom,:1969). Eirlier,
0

Engstrom (1966) noted that' the question of the most advantageous approach

t6.writing for.trie left7handed person is one of the least understood

problems in education, From, the first mention oig the problem of teaching

left-handed writers (Zaner, 1915), there have been 'vaii6us studies and

professional advice to encourage more efficient ways of teaching hand-
,

writing to left-handers. After obserVation and experimentation as a

handwr,iting supervisor, Nystrom (1927) suggested the turning of the

aper clockwise and,usinga leftward push for the forward slant strokes.

/
A suggestion-,by Drummond (1957) was that the left---handedchild will

learn to write -with greater ease, legibility, and speed under favorable

-

,

Conditions, and lists one of these'as slanting the paper to%ths right.
, . ..

, ,

The,most desirable handwriting docedure for'left-hander's recommended
. ', .

-,b,., Freeman (1954) stated that handwriting should involve downward strokes'

toward the body or nearly perpendicular tothe edge of the desk.

One of the most comprehensive studies Engstrom, 1962) which

surveyed the relative efficiency of, various approach'e's to writing With

the left hand was conducted with students in grades five to eight.'.

,Engstrom noted that 15 different methods of positioning the paper were

used by theleft=handed students. Each of the observed - methods of

hpdwriting procedures was analyzed.. The conclusion was that the

4 7
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techniques whibl rated highest in'legibifity and fluency involved

slanting the 1paper to the right and using an approximate 90° arm axis

with paper rifling.,

Practice No. 20. Teach students to'reaCh a rate of speed in
handwriting appropriate to grade six.

Surveys in gOals of handwriting instruction (Harris, 1960;

31

Owen, 1954) showed that speed of writing was Donsidered the least

important goal. Strickland .(1957) suggests that the speed of an

individual's handwriting is influenced by,his health and energy as well

as by the quality of eye-hand-mind coordination the student has.been

able to develop.. She also notes.that genuine purposes for handwriting

should take care of the problem of'speed since, .in the final analysis;

it is an individual matter.
;

Suggestions as to handwriting instruction (Anderson, 1972;,

. Greene and .Petty, 1971) d'o not state'develaping'speed as a major

. .

objective in handwriting, and do:-not make'mention-of developing any

"appropriate" rate of speed.

. =

Although suggested average. rate norms have been derived from

children's-writing (Freeman, 1954;'Groff, 1961; Plattor, 1965) it

wouid-seem that, in general, ,children learn best when they progress at

`their own rate of speed (Engstrom, 1966).

Practice No. 31. Instruct your students in the physical factprs
of correct posture and-movement as means te
improve handwriting.

The handwriting position in general acceptance in practice and

'supported by research (Freeria'n, 1918;. Meyers, 1954) is to use the 'pen

or pencil as essentially an -extension of the forearm, with the movement

4)

r
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7-.- . \,- .
., .

,
% ,

, combining verticaland .side
,-

"strolZes to produce a moderately slanted
,

'...,,

.
letter format ion. It is suggested that the body be in-a po,sition, for

-..,

. ,-. .

- .:.

the ioreart to moveJreely without strain. Lists of 'handwriting
. ..

, , , ,. , .
,

1

. ohjectiyes sate developing correct posture as -part of the-hthldwriting

-' program (Ediger, 1965; Language Arts, 1960; Logan and Logan, 1967).

Although all students should notbe expected to write at the

same rate, each 6-dad should write with'a smoothness of mpvement as

smoothness is related to fluency in handwriting.

Practice No. 40. Teach handwriting on an individual basis, .

giving corrective assistance.

Individual differences Fill call for, special attention to,some
. _

students who need corrective assistance. Unless the elementary school

provia6s this instruction, often natural, legible handwriting' skills

will nor-be developed or maintained (Yee and Personke,'1967).-,_Never-

--cheless, in a United State's survey (Herrick and 'Okada, 1963) which

examined theextent to which a plannedprogram for diagnosis and

remediation of handwriting-difficulties was conducted in the'schools,

only 7 per cent o: the respondentsrreportedlsuch -d'program.

Tarly stuiiies by Cole (1941) in individualizing instruction for

-
the correction of specific illeeibilities doponstrated that the \main

cause of difficulty was due to illegibility,of letter forms rather than

factors of spacing, slant, or alignment. Utilizing techniques where -

4 , o

2upils,w6rked on only,thc letters.tbst gave them trouble, she conducted-

two studies that argued strongly 'for the inddvidualized technique.

Laurentia (1959) developed An individualized program based mainly-on

diagnostic procedures, remedial work and motivation. The conclusions
. ,

suggested that motivation was an'important element in the instructional

4i*

#0"
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program as it'appeared that once the child was motivat d, individual'

diagnostic and remedial instruction aheared beneficia

More recent attempts (Engstrom, 1962; -Larison 1964) have been

made to provide for individualized instruction,in handwriting. Pa4icular

handwriting problems.Of individual children were noted and corrective

assistance Was given. The indications were that,children learn to write

best when instructional procedures werd individualized and corrective

assistance given when'needed.

LISTENING

In a world in which the patterns for living are constantly

changing, there is-a great need for educators to be aware of the

importance of listening. The results of studies since 1926 (Rankin,

1928; Wilt, 19.50), have led-to the conclusion that listening is, the most
. ,

r I

frequently used, language activity in elementary School. Burns (1961)'

found thit students listen for approximately 158 minutes each schoOl day.

He stressed the point that this was more time than was spent for any

ether single activity in the curriculum-
,

)

There are three distinguishable stages,involved in the act of.:'

receiving auditory communication: hearing, listening, and auding

(A dersen; 1964), Hearing iS used to designate the process by which
,

speech sounds in'theform of sound waves are received and modified by

'the ear. Listening refers to the process oE identifying the sounds;

recognizing sOupd sequencps-through auditory analysis; and the mental

recognition and atsociatiOn of meaning. AudIng is the term used to

'designate the process by which the'continuous. flow of words is ti.ans-
,

lated into meaning. Auding involves indexing, making noting

4 5
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.

sequence, forming sensory impressions, interpreting, and appreciating.

,For purposes of this review of the literature, the term "listenirig".is

used to 'refer to listening and auding as defined by Andirsen (1964).

Traditionally, teachers have equated listening with hearing.

They haile assumed that what has been said has been heard and,
.

conseRuently, has been understood. They, ,have often thought that if- a
(

student has the ability to hex, he also has the ability to listen

,(Landry, 1969). However, such authorities in the field of listening

as Hampleman (1958) suggest that a child must bring a combination of

experience and intelligence to the listening situation.

It is at this point, where intelligence must be applied to symbols,

that listening is distinguished from mere hearing. It is here

that we discover the focal point to attack in helping children to
listen better. Children need to be assisted to'use the proper
techniques torr applying intelligence to that which is heard.

(Hampleman, 1958, p. 49)

Ayres (1971). comments that, if listening'ability is to improve,

7
education willhave to assume a large portion of the responsibility for

-developing good listening skills. While it is to be hoped that the

groundwork is;-laid at home, critical listening skills are not acquired

accidentally Or incidentally--they are taught (Ayres, 1971).

Hollingsworth (1968) suggests that if a teacher wishes. to have

an,effective,listening program in the elementary classroom, it should

contain these basic characteristics: (1) direct.instrIktion indisrening

skills, (2) reinforcement ci good listening habits throughout the s'chool.

day, (3) careful listening on the part of-teachers, and (4) awareness'

the:world of sound (pp. 103-104).

-A number of,studies on listening (Fawcett, 1966; .Lundsteen, 1966;

Nichols, 1948;- Triyette,.1961) have revealed the need for,specific

,
instruction in listening. Nevertheless, surveys have shown a serious
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'lack of available.progiams and materials which devOop listening skills

in the elementary schools (Brown1967; Landry, 1969). However, the

momentous impact of listening competence in all our lives demands that

educators place a greater emphasis upon this most important language arts

Skill (Elin, 1972).

Practice No. 2.

Practice No. 12,

Practice No. 19.

Practice No. 35.

Provide opportunities-for meaningful listening,
e.g., listening for details, sequence, critical
evaluation, etc.-

Provide opportunities for your students to listen
to each other, e.g., round table discussion about
personal experiences, hobbies, etc.

Use activities to make students aware of the
importance of listening, e.g., keep a log of
actual time spent listening in one day.

Stimulate students' sense of hearing (auditory
acuity) by using exercises that make students more
alert to.sounds,..e.g., listening to familiar- sounds
and writing "sound" words.

Because of the growing awareness that individuals do have

potentiality for listening, researchers have inVesiigAtethe nature of

listening and, the success with which listening skills can he learned.

A major problem facing the researchers has been the lack of instruments

withwhich to measure this skill. However, a number of studies have

indicated thSt listening comprehension can be improved through direct

instruction.

Since,,few studies presently test hypotheses as to the best

instructional methodsin teaching listening, the problem still facing

educators is concerned with idtptifying the most appropriate of these.,

While experts in the field suggest such methods of instruction as direct,
/

4 r'4
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indirect, integrated)andlliclectic whic the teacher may ude in the

classroom, textbooks give little;more' han suggestiong that students

ought.to listen (Bro'ii 1967; Freshly and Rae, 1969).

Trivette (1961) conducted a s dy with six fifth-grade classes

.t(;) determine whether definite trainin in listening forthe main idea,

for details, and
4

listen for these

proved effective,

revealed similar

to make inferences, affects the child's ability' to

specific purposes. The conclusion was that training

for most of the,students. Other investigations have

results.

An investigation of the differences between various intelligence

factors of "good"--and "bad" listeners and the relationship between
SP

. intelligence factors and listening whievement was designed by Plessas

(1963). The subjects of this investigation were students-in 15 eighth

grade classef Plessas found that numerical reasoning, verbal concepts

and language factors were substantially related to listening ability,

with a marked correlation' between listening ability and logical reasoning.

It would appear from.thesa results that activities designedto'de.ielop

listening skills should also develop these aspects of intelligence.

A study involving 12 fifth and sixth grade classes was designed

to explore critical listening abilities (Lundsteen, 1966). The control

subjects followed the usual curriculum, while the experimelital subjects

were presented with instruction in critical listening activities. Measures,

of critical listening ability showed a'significant di.f'ference in favor of

the experimental, group.

t .

To determine the effects of teaching l'istening'skills tofourth,'
,

.

fifth, and sixth grade student's, Fawcett (1166) involved a population of

,638 students. The students in the expirimental group received instruction

.10

4G
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. 4. -i.

in deoelbping listening skill's, while the control group did,not. THS. ,

results indicated that students, ho yeceive listening instruction showed

significant improvement in listening ability. Fawcett, therefore,

concluded'that listening ability'is a-skill whith can be improved through

instruction.

significantly

The study also,indiCated that boys and girls do not differ

inlistening ability,and that reading comprehension is

significantly related-to listening ability.

While there is a lack of research information as to What materials

to use and how to use .them in teaching listening; a number,of writers have ,

commented on this aspect of instruction. Cortoran (1970) points out that

teadhers may take advantage of all the.opportunities for listening which

arise throtighout the school day. These opportunities are tobe found'
,

during.periods of conversing, sharingiplanning, dismissing, reporting,

solving problemsand expressing tteative thinking. Endres (1969) further
4

suggests that, to enjoy listening, students should be made aware of

mnds. around them. These include such sounds, as voices, songs Of birds,

musical instruments, and the rustle of leavts.

To listen for the main idea, Kegler (1956) suggests that students

keeplogs of their listening activities, since analysis of the se logs can

prove 'helpful ip evaluating listening experiences. Resource books with
_

. t
-

activities in the teachingeaching of listening (Russell and RuSsell, 1959;
, .

....

4Wilt 1'957) alserprOide useful suggest-lt''S- for the classroom teacher.

A

PractkciA4o. 30,'-USe:audiovisual
and,tapes),as,a

aids (films', filmstrips, records
means of teaching listening.

Lists,,and annotated guides toaudiovisual material available
i

4 , for the teaching 'of listening include information on films,. filmstrips,,

,redordS4and tapes (Dukes_ 1965; Greene and .Petty, 1971). These'authora
,

, , ,------':.

0
0
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,

'sugge t that'such audiovisual /materialg call proViue ear' training,
j.

.

,
,, ,

mt ivatlon'for improving listening, acid an opportunity for:Critical:
,c , .

t , .

ening. Corcoran (1970 farthers'xommenis, that, because studefts=.have!

, ' i: ' .3 r ,

a ready access to media,conversation and discussion about radio and '_
. . . ,

I p r 4

, '.
television programs tan be useful in rroN4dig oppOrtunitie0of.

,
,

r.

students to listen to each other..

\
'

'- SPEAKING

Helping children to use speech effectiveiy.and confidently is.

essential because so much school. work 4s done in face:Co-face contacts.

An individual's personal,social and vocational-life is affected by his

'

' ability to use oral Language (Nieniann9.711- Speech is also the tool

for the development of rautual. understanding and apprecratibn as it.carries

H
overtones of meaning'hich reveal mood, and ,invites mutual respon'se .and

interth,In1;e of. ideas -(Fessenden et al.,

.'As oral. language,i he foundatio of the language arts,pro'gram,

-

Funk and ,Triplett (1972) suggest that classroom teachers should striveeto.

bes.ome more sensitive to each child' need for extensive oral ladkuage

development, alacfprovide students with systematic instructions. In

, .

:-discussing the language arts ,curriculum`, DeLayter and Lash (1966) 'Claim
L._

,

that oral. language teachers. have leaned heavily upon ihe "improvement by
...-

, .
..

.
accident" approadh. Their cobdlusitn is thqt the develdpment of oral

- , . .

,

A,..

kmmunicatioli skills has been *iOuSiyln4lected in relationship,to the
, .

'177-, * . . t, ,

'Lime spent in other areas,of the 'Language arts.

An analysis of-54 Language arts textbooks (Brown, 1967). revealed., ..-

.Oat, although the texts - explicitly stated that oral communication should "'

.

be-stressed; actual, emphasis An .the books as to, methods,Of instruction

I.
It
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,, ....
'I C J t

}

. was. very minimal. As a result, Brown concluded that "the elementary '

.. ,

.school teacher must
.

look beyond the Confines of printed materials for
. ,

.,
,

assistance in, teaching oral cormunicatiOn" (p.s'467), the teacher, who
,r.

:

'F
,

nOeittands,the contribution of oral ;language to the development of
, . - ' ,

I

7'luther-baStcf

communication skills is'- better able to utilize the.eransfer
. . . /.

, / , ;,, 7

Potential present in the interrelatedness of all communication skills .
. , i ,.'.,

'..(Rudder1,1966):: rt has.also,been suggested that progress is being '',

made toward the goals 'of speech teaching when the child shows:;

. . . a growing-awareness Of both listener' and speaker; an appre-
ciation of:61eieffects o'f,oral language on oneself and others; a

growing sensitivity,tothe influence of different purposes for
communication on'oral language activity; arertness to various
,clues and cues that are an integral part of oral- communication;
and growing effectiveness'in discussion-as Shown'by an increasing
awar eness-of theAmportance-of courtesy and relevance as well as
the responsibility of knOwing when to speak and when to listen.
(Mackintosh, ;1'.964, p. 1.2)`

..
, , y

' Several investigations haveindidate'd the importance of developing

,

.

oral tangliage. Strickland's (1962Y
,

,Study was designed to determine the,
..:'

relationshill between the Use of.otal language and oral reading. inter -,

pretation authe grade six level. The results indicated a pOsitive
;

correlation: A longitudinal study by Loban (1963) concluded, that

competence in sp4elanguage appears to,be a nedessarysbase for,AmPetence
, .

..,
,

in reading. DeVries:(106) found that when a student Ikhleves smooth and

. ..
melodiOuS-Speech, he hasachieSed the basis for good writApg.w

,

'Because oral expression
.

helps:to clarify thought 4 well faa$ to
"q4

.-
commu cate it, educators should take every opportunity"t,provite oral

% , 4 4 1

W
Al- ,.

langunge.instrucLion,(Strang, 1972)`,

."N..':' ;

,%.
:

4 .4

PrActee No. 5. Allow specific, time periods flt- suc
,.

, N- Oeech,activities as conversation an

. . '4,...

,... .. :..
,:iirmanj1.,969') suggests that,teachers can improve the' languair

.4,:\ 's,.... -%
.

.. - , 0 A.

ontaneous
Aiscussibn.

.

%,

1 p
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'of children'by providing a pl.assrodm atmosphere that allows for

40%-

,,; ,,,',

distussion and sharini through talk. In settinglup such a learning

.

4 -,,....
.

',situation, the' teacher is encouraged to estatilish rules Orcdnduct, and
. . . ,

r

. . . ,

provide guidece.far'helVlng students learn how,to control themselves.
,

,

t 1 t ' A,

.
g

Other educatbf,s,(Bannlu doand i-Wman; 1960; POtter and,And'ersen,
.

,,,, a.

..! , .. ,

1.90) have encouraged the dev ,opment of:contsation,skilIs as,a method '

, , , .'- R ' I ' -..
..,,,,

c
, . .-._.

of sPpech;Improvement, as' well as a'means of achieving and maintaining .

,
. ,,

.."

good 'human' relat.ions. Since 'there is no Pormai audience in spontaneous
, A

speech activitiesself-con,,SolousneSs is legs oT;an inhibiting influence

.%. (Way, 196'7- :
,

i..

,Proctice 11o: 8. Use informal dramatization activities to,encourag,e ,

creative speaking... -, -

Side (1969) states that creative drama ts an kmportant.phaseof -

,

oral work as dialoguvis one of the elements. Allen (1,968) suggests -

. .,

that, in addition.to encouraging cr tive speaking, dramatic Activities,
:', ...

provide1/4 students-with acceptable outlets for their emotions. Opportunity
. .

. .'is also provided to- observe the -response of
,

people and to respond in: 7 e

turn. Allen also states that, because ideas and experiences are
...

. - .
. 1, .

phrasescombined with emotional attitudes, stu4nts select word8
a
and' so'.

,..,

4.

4, 4 ,..
that they can commudicate.feelings., All these processes help than,

t

expres4 themselves orally Ansorderly Acceptable and creative.ways.;:
.

..-

This point of-:view is'sup gported by Way (1967) who fee,ls'that tddents'
r'

speech tan becomP more creative as they learn how to Oink emotionally'

riather tiOnjustAntellectually.7.Informal drama;actiktlities motivate
,

students and give them a reeling of personal freedonTwhich'often allowS
.

,
, --- q- ,

rhem to cpeak mbry independeni1y and creatively (Spol in, 1963).

.,-. . . ,

. , '

/.

-

< 1
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rractice-No. 23. Teach discussion skills and,provide situations in
, ,which these skills may be utilized.

.11,t

e ,

According to Kemp (1970); students do not automatically' know' how

to use discussion

givenopportuility

skill , but need to be instructed/iiCthese'skills and

to apply them. Discussion' involves group process;

therefore, a teacher who has an understanding,of some of the tlementS

..,cd group process will 6e better able toinstructstudehts in its use

(Beauchamp,,1964; Gorman, 1969). .§tressing'one speclfic skill at a

.

time and providing activities in whiCh this can be utilized would appear

, .

to be a more effective,teaching technique than stressing many discussion

skills in one lesson (Fessenden et al., 1968).) Further, providing

situations for discuSsion often, gives students opportunities for speaking

which involve interaction and'provide.for constructive evaluation (Tiedt

and Tiedt, 1967).
.

Practice No. 37. Have your students participate in such activities
, as buzz sessions and brainstorming.

,An,activity such as a, buzz Session provides Opportunities for

active involvement (Gorman, 1969). The'use ofithe small group provides

the kinds of Intetaction-that encourage students to think and speak.
- ,

In addition;"embirrassment sometime's caused by an audience is removed. '

.

BraihstorMing involves generating an extensive number of ideas

as solutions to a problem and suspending criticism or evaluation until.
,

later (Pfeifter,and Jones,, 19715. this activity, developed by Osborn

,1957) aims
,

Alptimdiating the active, Imagination. The technique is
.

/

designed to produce a multitude of ideas within a.short period of time

as the
.

entire roup'works on the solUtion of a problem, the improvement-

of an object, or the exploration, of a topic to suggest solutions,

2

.
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changes or ideas (Phill,Aps, 1966).Y,

SPELLING

For over halCa century, a great deal of 'e (ore een, '

7

expended on; research in Oe'arep of-spuling. TWeearlier,research, ',

t ...
.

,however, iaCked three elements that distinguish today's resdarc,4

', "1 . . ...!
.

,(1) the content and techniques -of (2) the,.. /

benefits of computer -based data processing, and (3) the'modern v*ews''
--. .

.
.

of "structured learning" (Hanna, Hannd,'Berquist, Hodges and Rudorf

." 42

11,

fr

fr .

., .

1966, p. 60Y.

According to Hori-C(1969)., the ultimate goat in spelling
.r ;

instruction is toenable students to, spell correctrj the words heeded

both in and outsidSchool,'in rthe,if. Pr-esent student status and later

ds iteraLe adules (Horn, 1969, p. 1283). To do this, the...teacher is

faced with the problem, of which words to teach.,. Early studies,

,

(Chancellor,. 1910; Ayres, 1913) fesulted In liststof ffeqUently

, t

occurring words in adult' vocabulary. A moretcomp rehensive 1ik. was

/
,

.

compiled "by Horn (1926) in A Basic Writing VocabulaTpich was composed

of tire' 10,000 most'frequently occurring, words'.'' 1..,4,ter study by

Thorndike and Lorgp (1944).resulted-in.30,000 frequently Occurring,words.'
1

Since theseStudies were based on adult vocahulniy, theysdid not indicate
,

7

those words most used bychildren., ,The chief study of children's word
1

. c'

usage (Rinsland, 1 "945) ,resulted,in^a lidt. 6f.cbildren's bdsic vetdSuleTy.

. . ,..- , '--. .
' __.

To determine .the extent, to which changes occur in,'0ord usase,2,lloilingiyorth .7
...,-

. . - ,...,

(1965) 'cOmpared.wordS:used in writing, in ttld
.

early ,196Q -'s _and the list

complied, by Dorn in 1926, Of the 1,245-.60barate,,,mreis compared,. 1;021
r-, -

t ^
wpre common tobotil) lists.

'* '''',,, a '

4 -,,,- * A-
s.".

.N.r

- A -
,

: -

c i tr
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In addition to the concern with change in word usage, another

instructional pr8blem involves the amount.of overlay between, the words

needed by adults and children. An, examination'of data.by Horn <1969)-
,

reported on adult*itint vocabulary and the writing vocabulary of

children indiCated a considerable overlap. Thotas Horn compared the

2,999 highest frequency words oftheRinsland (1945) list with Horn's

(1926) lift of 10,000 words and---Titzgerald's (1951) list of 2,650 words.

The conclusion was that a total of.2,392 words were,common to all arse.

lists.

A group study (Hanna et al., 1966) conducted at Stanford

,University investigated the between phonemes and graphemes

in over.17,000 words. A computer analysis showed that individual

phonemes are represented by predictable grapheme options more than

-80.per cent of the time when poSition and stress of syllables are taken

intOaccount, -The second phase of the'study_directed the tomputpr to

spell from phonemic cues all 17,000 words in the selected sample' on the
. .

basis of rules derived from the first analysis. The results were that

89.6 per cent of the individual phonemes were correctly spelled; however

only 49 per cent of, the words in the sadple were spelled correctly,

37.2 per cent were spelled with One error, 11.4 per,cent ith two errors,

and 2.3 per cent with three or more errors., 'On the basis-of these studies,

the researchers concluded that the spelling phonemes of the American-'

English language are much more highly_ consistent than believed

previous reSearcherp..

Hodges (1965),suggests that an effective program Of spelling

needs to consider three fpctors:'.(1) .the subject matter involved,

(2) the nature of the learner, and'(3) the-kinds of .insttluctiznaL

' A
1
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practices which'which' can effectively help the student Eo aegaire understand-
: 4

ings of his language and to develop competencies 'in.using ir. To be a

successful ,teacher of 'spelling, Blake (1970) suggests that teachers do

the following: (1)"acquire a clear understanding of definitions,'

.

terminology, and concepts used in spelling instruction, (2) reali.ze
-4,

that chileen learn to spelVbest by various methods, and (3) develop.

knowledge an& understanding underlying the potential contribution.of

.carious instructional approaches. Other educators (Greene d. Petty,

1971; Urot.Le, 1966; Horn and Utto, 1954) emphasize-the importarice

_ rrec. spelling and endeavoring to, spell correctly. A study

ay Gr,:tlie (1966) which involved fourtL, fifEh, and sixth grade

studentsf,investigated the effects'of a "spelling conscience" in a

spelling program which include proof-reading, spelling lists, teacher-

dictated story,'pupil self-evaluation,.and'teaChing ranking of academic

conscience. Grothe concluded thatthe cliperation'of a "spelling conscience"

;

is dependent 4pOn intelletuaL ability and academir, achievement; and

that "spellirg conscience is not'maintained at a' consistent level Of

operation.

. -

Hanna and, Hanna (1965) state that, because the En i4sh

.

language
"h'.,

,

.

..'is living, changing, and:expanding communication medium; educators must.
1

face three facts: ,

(1) that there is no longer one single accepeable'pronunciation
for a given word; (2) the orthography very'often does not confOrm
to the speech habits of large liumbersof people; and (3) there
is little likelihood that English orthography will be altered to
conform to each change in,pronuncialon% (Hanna-and Snna,
1965, p. 758)

Therefore, teachers,ought to be aware that pronouncing words-for spelling

1

.
- _

---_
.' . ..

-purposes as nearly as possibt4,in conformity to the orthography may be ..
t

'o :an aid to the student -in hts effort to relate phoneme-to graphdte.
.

,

, >
--- .i.

0

.5 ,
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However, the teacher who attempts:to insist that the student carry over

his oral' precisiowin writing words to speaking words will fight a losing

battle.

Although a great deal//of progress has been made in spelling

research, a statement made by (Foran (1934) over three decades ago is

still an appropriate summation; "Thit does not imply that there are

. #

not problemdawaitingsolution. . . . further research is necessary even

now to solve the many problems which remain in the teaching of spelling"

,(p. 2).

Practite No. 6. Use the "Teit-Study" method when teaching spelling,
e.g., pretest, study words misspelled, posttest.

A-study by Horn (1919) indicattd that children already know many

words on- spelling lists, and that 75 per cent of available instructional

time wotildbe wasted if children were obliged to study every one of the

listed words.

.

_ .,

In respbnse to Horn's study, a large-scali attemptlo assess
_

the merits 'of the "Test-Study" plan (pretest, study words misspelled,

postteSt) and the "Study-Test" plan (study, test, study, retest) Was.

made by Kilzer (1926)., Upon.completion of the study, Kilzer urged the

adoption of.the test-study method on the grounds of its superiority in

immediate recall and its more economic use of time. Evidence resulting ,,

from research by Fitzgerald (1951) also favored the test-study plan as

the most efficient and satisfactory approach to ,teaching-specific words

and achieving the objectives of the 'spelling program.

To compare the efficiency,of the test-study and study-test

methods in teaching Spelling, Ledbetter 1(1959) randomly divided 498-.

.second grade students into an experimental (tesi-study) group and a

5.7
_
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tcontrol (study-test) group.

lists and were instructed by,

.,showed the test-study method

46"

All students worked, with the same spelling,

the.,same teacher. The ' results of the study

to havea statistically significant

advantage over the study-tdst method. Ledbetter also concluded that .

deficiencies in teacher supervision work-to the disadvantage of the lest-

study method. Therefore, teachers should be involved in individualized

supervision and instruction during the study periods.
'

Working with second and third graders in 27 schools; Reidand

Hieronymus (1963) investigated the relative efficiency'of five methods

of teaching spelling. These involved; (1) test study method, (2)-work-

book method, (3) word perceptionmethod, with_test, (4) word perception

method, without test, and-(5) proof-reading and -correction method.

Although Reid and Hieronymus were unable to find a truly decisive

superiority of any one method, they did conclude that the test-study

method and perception method (without test) appeared to have an advantage

over all- others. The workbook method and the proof- reading and correction

method othey foundf provided the poorest results.:

Based on research evidence, the large majority of expert opinion
--

suggests that the test-study method,be used 'for the most efficient

spelling,instruction (Kuhn and Schroeder.; 1971;";Greene and Petty,_1971;

. Sherwin, 1969).

Practice No.-16. .Have your students !correct their own spelling tests,:

Learning to spell is viewed by'most educators as, a perceptual

,process. Therefore, .the merit,of the self-corricted test approach in

which each child corrects his own spelling test'while.the teacher reads -

the correct spelling of the word may be viewed. as a contributing factor
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.in perceptual development (Kufin and Schroeder, 1971). It 1.8 interesting
.

to note that too decodes earlier, Gibson noted that "it seems safe to

conclude that reinforcement by `external correction or chedk is a very

significant, if not an essential variable for improvement in perceptual

-judgments"(p. 416).

4

Research by Thomas Hbrn in 1947 establighjd .that the corrected

test alone will contribute from 90 per cent to 95'per cent of the

achievement resulting from the combined effort of the pronunciation

exercise, corrected test and study'(Horn, 1947, p.,285). He suggested

that one of the reasons for the efficiency of the self-corrected test

techniquein'learning to spell may be that it utilizes all-types of

imagery--visual, auditory and kinesthetic--and emphasizes visual and

auditory imagery durihg student self-correction. A study by Hibler

(1957) also suggested that having students correct their own spelling

tests is in effective method of learning to, spell. The:results of a

study by Ernest-Horn (1960)' indicated that 80 per cent of spelling

learning results from students marking their` own work right away.

Because of this evidence, he suggests that tests should he regarded hot

4

only as measures of spelling achievement, but should be used as a

valuable learning exercise in which the student detertines his errors

and the teacher assists in determining his weaknesses. Horn further

emphasizes the importance of his findings by stating tbat.whensorrected

by the students and the results- properly utilized, the test is the most

fruitful single learning aCtivity'per.unit of time that haS,yet been

developed.

The purp6se of an investigation at the fourth an& sixth grade
.

levels (Kuhn and Schroeder; 1971) was to detei-mine the effectiveness of

. . .

0
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using*th the visual and auditory sensory modes as'opposed to using

any the auditory mode in student self- checking of spelling tests.

,

-- Since the students' scores,odthe.words employed inthe oral,,visual
-

approach was greater, the researChers recommedded that -all reathers

responsible for spelling instruction should give serituS consideration

to aging a combined oral-isual Procedure. However, even though the
- =

oral-visual approach resulted in sUbStancial improvement, students

still showed a need for, improvement in average spelling achievement,

-

the most efficient methods for teaching pelling.were that a systematic

which suggests the need for continued effort on the part of teachers

5

to emphasize student concentration during self- correction.

In summary, Chfistine and Hollingsworth (1966),stress that,

using the sel -corrected test procedure -Provides the child with'a
/

"knoWledge of the results which serve as a_reinforcer that is likely to

cause the child tooake the correcvresponse to.the.same stimulus in

future'spelling operations" (Chakine and,Hollingsworth, 1966, p. 565).

,-

Practice No. 10. Teach 'students' to use a specific study method yin
learning' spell, e.g., look, think, write, check.---- ,,

Practice No. 27. \Superv.ise self-study sessions in spelling, giving
individual-instruction in the study of words. ,

`More' than 46 fears ago, Gates 1931) suggested tliat.the, effective-
.-

'ness of any spelling ptogram depended to a great 'extent upon the teacher's

zealousness in supervising' self-study sessions. Following comprehensive

research studies-with elementary -students, Thomas -Horn.(1969) concluded

thal poor-udy habits are one of the most common gauges of: poor spelling

achieFement.

Two of the recommendations ma e y Campaalee(1962) concerning
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study method shouldBe taught and spelling lessons shou1dcladiusted

to the individual student's rateof growth. This recommendation is

reinforced by the findings ofa three-year study by Eisman (1963) which

indicated that grade six students receiving individualized instruction

were, on the average, 0.8 to 1;5 grades higher in gpelliq than those

receiving group instruction.

One-specific study method is the look; think, writer check

method. Carroll (1964) suggests that too many study methods have over-

emphasized thelearning of visual, printed stimuli. Hanna and Hanna

.(1965) agree with this notion and comment that teacher's should encourage

students to take full advantage of all the sensorimotqr equipment they

have available and bring it to bear on analysis and study of spelling ,.

words.

.

Indications that using ioultisensory experiences contributes to

the development of more accurate perception of a spelling word have'been

mentioned previously.in a study byKuhn and Schroeder - (see Practice No

16). Another investigator (Radaker, 1963) hypothesized that elementary

children who receive training inthe "creation of images" would score'

higher in spelling achievement than would children without such training.

"Image practice" consisted of,haying a subject SCrutinizeS word to note

the letter sequence-and then close his eyes and try to arouse an image

of the word in "large, glossy, black letters on a white background."'

While the findings' were inconclusive, the researcher felt that the imagery

praCtice resulted imfairly'uniform improvement in spelling. It was

also noted that imagery can he trained in relatively short period of

'iime, More relearn is Aviottsly needed in this area.

4,:p.eeFly, however; all children will qot be able to take, full

6'



advantage of,multisensory experiences in- learning to spell, as some

children are physiologically limited in one or more of the sensory

mechanisms; and-:111 children do not learn id precisely the same way:

These students need to be herpedlo Aevelop strategies for learning

spellAlng words which' are baked upon these sensory modes which are

available to them-(Hodges, 1965).

50

,

Practice No. 32.- Use proA of-reading of written work,as an instruc-
' , tional device in teaching spelling, e.g., students

4-. proof-read own compositions and concentrate on
studying words they misspell.

An early investigation by Tireman (1924 concluded that proof-

re.14Ong was an inefficient instructional.device for teaching spelling 4

beca4e students overlook many of the words misspelled in their writing.

Howevef, a study by Frasch (1965)-indicated that,grade six students

_ (I ,

ocould be taught to proof-read for spelling errors.,'.:Two yeafs later,
1 //

Personke and Knight (1967) repoxted the results of a study designed to

ditermine'rhe importance at the grade six level of proof-reading fOr:l
,

spelling errors (see Practice No. 11). Evidence from-the Study suggested
/ \

that boys whorWere taught techniques for proof-reading-in spelling,made

significantly fewer errors than those who did no.t receive such instruc-
4

tion. The evidence for the girls was not conclus-ive. 'It would appear

that there is no current Conclusive evidence.that proof-reading practices

. specifically,designed to, teach spelling are effective at the grade six

. -.

level.. On the other _nand, the finding that this .procedure has meritcfor
1

,
,

some. boys suggests the potential usefulness of thisis technique n an

individualized, basis.,
,

t
6 3
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VOcti4iULARY-

he Words which make up a student's vocabulary are the tools
r. .1,

.
,

.

by yhich he lives, thinks, and learns,; therefore, educators-
. .

should be aware,of the importance of providing opportUnities for

vocc&lardevelOpment (Fessenden, et al:., 1968) : Mapree-Applegete

(1960) 'prefaces a discussion of vocabulary development activities by

, ,

5 saying: "Since words make ell the difference, children should meet them
. ,

in.such,pleasant ways that they will welcome new words as new worlds"

(11: 33). The importance of vocabulary develqpment can still be summarized

today in an earlier statement by Strickland (1957): "If children are to live

richly, And lay hold on their intellectual inheritance, they need vast
c

'resources in words and meanings to draw upon" (p. 238).

.

A review.af the literature indicates that numeeous vocabulary
,

studies have investigated the relationship between the development

vocabulary sand reading skills (Gates, 190i Loban, 1963; Strickland,

1962; Wozencroft, 1964). Others,have been designed to measure the size

of childrees,speaking and writing vocablintfes (Ames, 1964%; Lorge and
'

Chall, 1963; -Seashore, 1948)., While there appears to be a lack, of

research guidance on which to base these pinions and suggestions,

educators stressathe importance of vocabulary deVelopment and.
.

.

Suggestions for methods of insteuction-(Applegate, 1960; Fessenden et al.,

PooleY, 1946; 'Smith, f972).

, \ . . .

.

. ,
. .

Praceice No. 7. Use multisensory kinds of activities to help

i* .

.
, students develop sensory vocabulary (taste, smell,

sound, etc-). :

The vord "experience" is one of the most:important facet's of
"k

-\
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. %.

%Anultisensory teaching,. .MoWthan /0 years ago; Watts (1947) noted that

,

the\enrichment of experience is a more effective Niay of,increaSing
l,

'.:-4, concentration on formal exercises 4̀AVthe use of words. for which a need
. ... - . ,

'; , . k N . ,
r

is not
.k
pel,sokally felt: DeLawter'and)kash (1966) stated:,

\ ' .

, ',

Tlle vo4bulary'uf A childseems to be\quite heavily relati4.to
his'envirpnment.' An. abundance of*isy hand experiences is a °

major 4.factarin the'use of a.varietypwords. 'Children rarely
use words wilich have no personal relevance totheir own lives.

1 'OeLawtei :SmAPT.ash, 1966,A).1891)
. 1, ,.

Results Of .tlie,langitudinal'studY by 4Oban.(1963) with children
. -4.

Yu

kindergarten through'grade\six.suggested that dig use of Vocabulary in

writing ability is related to socioeconomic position andthat providing

children with more'sensnry experiences helps to bridge the gap between

the writing vocabnlaiies,of various socioeconomic groupi: Since

additiohal learning apparently resulps.when more/than one sensory response

has become part of the learning experience, multisensOry activities which

seAtitize children to texture, shape, color, volume, pitch,,odor and

'taste may be used to provide experiences from which children can develop

meaningful vocabularies (Frazier) 1970; Spolin, 1963). Qtto and Mann
-

. (1968 suggest that .teachers shoUld provide the types' of activities which'

"unmuffle" the-students' senses po that communication may develop.

Practice NQ. 29. Provide activities'in which students use new
vocabulayy in, specific speaking"and,writine-
sitdations.

.

Watts (1947) suggests that successful vocabulary growth is

dependent on the enlargement of experience in using-words. A comprehensive

study of elementary children's vocabulary by Seashore (1948),' indicated'

that children should have lots of chances to useords, as speaking and,

1 4 writing Vocabularies.are%much smaller than understanding vocabularies.

r.

s's
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In his study on thought and language, Vy4tsky'(1962) investigated the ,

developmerit of word meanings through anaaasociative bond'. He suggests

that experience' withpords-provides Meanings whit, h result.. greater-

vocabulary for coptuThidation. Aducator*also eM9kWz4 the need for

providing activities..in which students activePY:use nea, Votabulary
,

,

(Frazier, P970; Smith, 1972)%

Practice No. 18. 'Teach dictIonary usage as a.source for finding
more precise vocabulary ?Or use in expressibna1
activities. . .

.

.
.,"

.

Practice .No'. 33.- Teach dictionary usage as an 'aid' to pronunciation
and meaning.,

.

.4

.. ..,

.:".
..

.
.

,
,

,.Practice No.'38,- Entourage yogestuddnts too use' the Thesaurus
'-,

- an aid t building vocabulary.
4

,

,

,

After surveying the educational scene, Frinsko.and Drew (1972)

`cronclude0:
,

I .
'

, ,

'Nidoubteclly, the Asigning of independent research'Eaks CO children.-.

1.-n the eleMentary school 'has-been baSed on the 'assumption that they
'were capable of proceeding on their own with little if any, guidance

. ..
, .

,

or Specific. instruction from the teacher. (p. 76) ,

. ,, , ., .
, -

.
.-

.

Although ,th.fs,: statement may not apply to all teachers, It does emphasize-
z

-, 2,
Ii,

t,ne:iTportance of providing children with experiences that wp.1 enable

.

them tolevelop insights into, the composite nature of research skills.
. ,

i
.

- 'A study by Mower and 'Barney (1968
.

) was designed to determine' the
,.. . ,,

, . , ,,

, '
, .,

1 most important dictionary skills which Should'btjaught to stndents,,.The
...

.

.
. ,

.

, .

, hI! ,. %'subjects for the study were recommended by publishing commnies'as. leading. ,

'. 7 i : t 9 J
6 .. authoi-ities on dictionary usage.- .An instruMent of 61 items was designed

to measure the,ippOrtaucelof teaching various dictionary skifis as
,

,--- 'I, .., .
1,,,-)aa *Alb

',related to the five areas'of pronunciation, location, spelling, meaning
., ,

t . ,

, ,:

,and' concerning histdry and structiire of ,the dictionary.. The results),
, .,.

i .
,l .

-C, "

f

A
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indicated that all of the skills in location, meaning and spellinCvere

consitered to be important, to kriQ`. w: In the area of pronunciation skills,

all but two items were judged as-important. Of the sev,en skillsin°.
:

hitory 'and structure, only two were judged asbeing even slightly

Important. Asa conclusion to their survey, Mower and Barney devellved
/

a Priority,,,scalejOr teaching .dictionary Skills-
4,r.

%

A illora recent article"by Barney (1972) suggests that vocabulary

is one of the strangest communie_ation tools and that it is important to

teach,dictionary skills as an aid to vocabulary development.

Conscious attention to the meaning of words and to their

P

usetulhess for tie expression of ideas is imperative,(gmith., 1972):
'

'Often stude5seogre able to communicate generalizations-bUt are unable to
o

..express, themselves more, specifically. Hunter (1968) stggests'that
6

.

students be encouraged to use.a thesaurus to develop More vivid and
.

.

:, expresive-vocabulary. The impdr.tance of using the dictionaryand
,

.

thesaurus as in building yoCabulary is currently ph iasized n
.

lAguage arts publications (Bhlres and Snoiddy,t1971; Barney,t 1972.;

.; -

Funk and Ttipiett, 1972).. # t
, , .0, ,

t,r ' . , %
o'P' . , 1

f

'

J.

0

4
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Chapter. -

DESIGN'OF THE STUDY

'14.

.1
This study was designed-to investigate the teaching practices, in

the lan guage arts of teachers at the grade six level. Specifically, the
.

study was designed to answer the following questions:

1. What the frequency Of use by teachers at the grade six level

of selected classroom language arts teaching,practices?

2. Are there significant differences in frequency,of use of,selected

classroom language arts teaching practices in terms of Seleeted
. .

, ..7='
, , A

teacher characteristicS? - ,

,
' -

.--- .

, .

,

--,-".
_,,,

. To answer the second, question, tour null hypotheses were'
, .

,

,investigated in thisstUdy: ,4,*
tf4

t

Hl: There will be',.,, signiflicant difference in frequency of.use 'of

4,4

selected classromglangUage amts teachingpradtices between male
e

and female teachers%

. ,

eHot: There refill
#

ill le no significant dikfernce- f din'frequeney of of
:/- .

,o
,,

selected classroom language arts, esching practices among
I,

. .

.

.

. ij
. teackets,wW0 4arying dmbers of university courses in. the

,.."
-
.language apt

,.

S and related areas.'
1

,
/ -

H03: There will be n o:sigrifficant diffirencevin"fre4uency ofause of

'.selected classroom language arts teaching practices- among,
- ,

` ,

t,eadhersOwith'varyingyears of teaching, experience.

.H04: There will be no tignificant,difference in frequency, of use of

selected language,arts telChing practices among teachers with

#

551
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Varying n.umbers-',

.methods used to cbilecethe date, 'the prooeduree'f4lowed,;,and the

n-seivice courses in fangua4e, arts.

,
In this chipter, a description of,the suhjeat'S involved, -tile

,,
. meihod-'o, f data; were presented under the folIowing.headings%

.

Subjects, instrument l'rocedures, and Analysis of Data.

44
se,

- SUBJECTS-

P.

In order to survey the language arts teaching practices

grade six, a selection
-
of the subjects was:Fade as `follows; A list

to,

,

. _f-'
was obtained of all the public eidineptary schools-of Calgary, -Alberta

r

(Calgary Sehool'Distriet NO.' .19) . ;this list' comprise'd 122 .elemeiltary''.,
. ,cl

scho is with the exception of :two, those grade S* teachers had partici-

56

pat in the validation of the survey used in this study. (This

varidatioti, wiri be described 'InAetail in the section oh the thsrument'

which appears later in this chapter.) The Calgary School Board was

ullatde to provide specific current information as to the actual number ".
4 ,

of i.eacl!trs providingl language arts instruction at the grade, six-;level.

/ ,

4 v

However i' a current list, of teachers' In each elementary ,school was .
,

. . , N .

-'obtained. An interpolation. from this list as to the number of teachers
, ,

likely to'be teaching language arts was made. Ail ,approOriatsntuber of
j .2 t

,

',
4- -

t

. survey' instruments was -Tailed to the principal 'of, each of the lgq sc (Dols

. . .
,

on the list. A/covering letter (see *Appendix B) was
..
enclo-sed, requesting

. . ,.

ithat----one'c-opy the instrumenp-be distributed to each teacher on the'
,

, ;
.

1 '
. .' ,

staff who. presently, teaching-tine or,.. more cfasbes of grade six, , .,'. , : , ,- , .
. , .

(levels 2,13 and, 14) language Cris: s: , Of the .1/Q `schools ,whiCh- received the/,
,.

survey ,instruthent returns ,were received from 993 or_ g2.:5 per ,cent A
.

-,- % / ,., ...... . ,..e, . . .total of if% , . or
.
'75.3 per ,cent, returns were,receivtd, from/ the 239'.;.

) .

,..000, s.,.... ,,,

t '
r,

!.1

r



teachers. All of-these returns were usable.

INSTRUMENT

57

,In 'order to investigate the teaching practices in the language'

arks of teachers at the grade six level, ii was necessary to develop an
.

go%

instrument which would, survey these practicis. Since no commercially
.

1

pu0 bli or experimentakly devised instrument of this nature could be

found, a survey rating scale, An Analysis of Language Arts Teaching

Practices at the Grade Six Level (see Appendix B), was developed by

the investigator for this study.

This rating scale is.an inquiry form consisting of 40 teaching

practices selected as being representative of different language arts

Leaching practices found in grade six classes, To develop this instruE
',.

ment, 69 practices (see Appendix. A)' weredrawn from an extensive study

of the research and professional writings in\tne-language arts. The

Tractices were chosen as being generally applicable to any-teaching

situation, representative of the instructional areas of creativity

creative writing, functional writing, grammar and usage, handWi-iting,

tpeakIng, spelling, and vocabtilary: items were then developed

to survey each Rraci'ice. No attoMpt was made to eliminate current

pr-actices wMch research evidence suggested might be inappropfiate.

ine 69 survey items were reviewed and critiqued by several

in-service teachers and curriculum specialists, as well as graduate

'students and,uniV'ersity professors whose special field is: language arts.

These,respondents were also asked to rank the items in each instructional

area as, to their, Importance of the practice.foT inclusion in the final

instrument: Revisions in terms of these evaluations were made and the
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items ed.a's most important in each area were selected for'inclusion

in the'final 4 em survey instrument.

These 40.items we laced on-the final survey instrument-in'

randoth order based o a table of-randortess (Games and Klare, 1967).

Respon ts were asked to ra each item on a five- point- rating scale.

The dire espondentsreqiiested that each item be rated in

terms of the extent h the practise wag used:

5'- Extensively

'4 - Frequently

3 Sometimes

2 - Seldom

1 - Not at all

\STace was also provided for teacher comment.

I.

N
An introductory section was developed which was designed to

gather stject background data, introduce the instrument, and provide

directions fo rmaking responses (see Appendix B). The -data collected

in this section included sex, university courses in language arts and

related areas, in-service language-arts coursed, and teaching experience.

PROCEDURES

Following the analysis and subsequent revision of the survey

items, copies of the final survey instrument-, An Analysis of Selected

Language Arts Teaching Practies in Grade Six, were sent by the investf-

gator to the 120 publid elementary schools. A covigring letter accompanying

=4.

the survey instruments requested that they be returned within two weeks.

Prior to the end of the two-week period, the investigator personally'

Contacted each principal of a school for which surveys had not been
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received. AIL usable completed returns were received wiehin the two-

week time period.

,

ANALYSIS OF-THE DATA

Responses of teachers to the items requesting demographic data

were tallied and a percentage distribution'was calculated. A similar

- -tally was made and a percentage 'distribution calculated with respect to

the responses of teachers to each'of the 40 survey items.

The nonparametric chi square test (Siegel, 1956) was used to

determine the significance of the differences in frequency of use of

selected classroom language arts teaching practices in terms of selected

personal and professional teacher characteristics. Four null hypotheses

were tested in this study.

.In order to test the first null hypothesis, which was concerned

with frequency of use of selected .classroom language arts teaching

practices between male and female teachers, the total-male teacher

responses were calculated for the rating assigned to each of .the 40

survey items. .A similar calculation was made for all female teacher

responses, Chi square was used to test this null hypothesis.

To determine the distribution of university courses in language

arts and-related areas, a tally was made-anda percentage distribution

was calculated.- The mode was determined and those teachers with fever

than four university courses were identified as Group I. Those teachers

with four.or more university courses in language arts and rated areas

:were - identified as Group II.' The total Group I responses Were calculated

for the rating assigneeto'each of the 40 survty.items. A similar

calcUlation was.made for Gtoup II. :To test t o A3econd'huli ,hypothesis.;
N\

T{,



which was concerned with.the frequency of use of selected language arts

'teaching practices among teachers ylth varying numbers of university

, courses in language arts and related areas, chi square, was used..

Chi square was also used to test the remaining two hypotheses,

Hypothesis three was concerned with differences in frequency of use of

selected classroom language artsteaching practices among teachers with

varying years of teaching experience. Hypothesis four was concerned

with differences in frequency of use of selected classroom language arts

teaching'practices among teachers with varying numbers of in-service

courses in the language arts.

Analysis was done by' means of the S?SS program run on the CDC

computer at The University of .Calgary.

11111111i.G,

7

I
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Chapter 4

RESULTS Ait INTERPRETATION 'OF' DATA

The data presented and interpreted in -this 'study are divided,'
.

.

into three sections. The first section deals with the demographic data

'of the respondents. The second section describes the frequency of use

Dy teachers a't the grade six level of each selected language teaching

practice specified 'on the rating 'scale,-An Analysis of Selected Language-,

Arts Teaching Practices in Grade Six, developed for this investigarion.

A summary of teacher comments is included as well. The third section,. -

reveals significant differences in use of teaching practices in terms of

sex, number of university courses in language arts and related areas,
'

years of teaching experience, and in-service courses in language arts.

THE RESPONDENTS

.

The 180.yesOondents were asked to indicate: (1) sex; (2) number

of university courses in language arts and related areas crf creative

_ .

dramatics, English, language arts; linguistics, reading, and speech;

(3) number of years of teaching experience; and (4) number of in-

service courses in language arts.

Table 1 pi-esehts the number of male and female respondents.

Ninety-two, or 51..1 per cent, ofthe teachers in the study were female.

,--Eighey-eight, or 4&.9 per cent, were ,This indicates an almost

to .

even diStribution of male andsfemale language arts.reSliondents in

grade six.

1
e

.- 61.
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1

Number of Male and Female Respondents

r of Respondents Percentage of Respondents

Male 88 48.9

Female 92 51,1
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Tables 2 to 7 present the number of specific university courses

in language arts and related areas taken by the respondents.

Table'2 indicates' the number of Courses taken in creative

dramatics. Several teaching. practices-in the language arts relate
. . ,

diiectly or,indirectly to creative dramatics (see Practices No. 7, 8's.9,

,21)% However, more than three-fourths of the respondents, 141 or

78.3 pet cent, had taken nq courses in creative dramatics. Twehty-seven,

,,or 15 per cent, had one course, 11, or 6.1 per cent had two courses, and

one, or 0.6 per, cent, had four courses in creative dramatics.

The number of university courses in English is shown in Table 3.

Sixty-six, or 36.7 per cent of the respondents, had only one university

.course in English. Forty-three, or'23.6 per cent, had two courses; 19,

or 10.6 per cent, had three; .293, or 1.6.1 per cent, indicated,,they had

taken four or more courses. Twenty-three, :or 1.2.8, per cent, had no

courses in English at the'univeisify level. /t;should be noted that,

1970S71;"one,course in English was `required of all graduates of

The University of Calgary.

Curriculuth and instruction courses in the layiguage artgtaken'in

univetsity,are portrayed in pble 4.. Although all respondents indicated
(

they were language arts teachers, 8I, -or 45 per cent, had.taken.no

courses in langUage arts curricUlum:at the university.level. Sixty 'four,

or 35.6 percent, had one .course;' 23; or 12.8 per tent, had two courses;
- ,

and lg. or 6.7 per cent, had three Or more'c4urses.

Table 5'indicates the number of 'linguistics courses taken by the

respondents« the majority of the teachers, 141-or 7§..3 per cent, had..'

taken-no-linguiStics courses: ,Twenty-nine, or'16.1,per cent, had-one

-

course, and 8 or 5.5 per cent,'had two tO four courses.

1

#`9

,



Table 2

Courses in Creative Dramatics

Number of Courses Number o,Respondents Percentage of Respondents

0 141 78.3;

27 15.0

2. '11 6.1

3 0 0:0

. 4 0.6

ti

...11

p.

4

^.

,

'7 G

(
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,Table 3
,

.

-Courses in English.

a

' .65t

ber of Courses
1

Number of Respondents Percentaee'of Respondents

0

1

2

3

4

5

6

7

8 or more ,.,----

.2a

6-6

43

19

14'

8

4

1

2-

,

47

12:8

36.7

23.9

10.6

7.8

4.4

2.2

0.6

1.1

ti

or

cr

t

p



Table 4

Courses in' Language 'Arts

./ 66

1., ., -

/ - , ' .

A /

5

=Number of- Courses Number ofRespondenta4
. -

Poaentage of Respondents

0 81 X 41.0

1 .64 35.6

2 23 12:8 .

3 . 5 2.8

4 6 3.3,

5 1 P.6-

e
e

,;f

e

1

I

ti

. ;0
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Table 5

Courses 'in linguistics

67'

, .

Number of Courses 'Number of kespopderrts Percentage of Respondents

1

141

29

78.3

16:1

2 4 2.2

.3 1.1 '

2.2

0 a 0

,

2

an.

4; :e a
s,

/ M
0 ,

'I(r r

r;

I

.e

4

Cr
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Table C.

Courses fn Reading ,

48

,NUmber,of Courses -Numbeeof Respandents Pe rcentage of Respondents

2 . 37

3

'4

5

2

2

37.8

35.0

20.6

1.i

1,1

16

?
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Table 7 ,

CotirSes in Speech

\

.a

Number of Courses % Number of Rehondents Percentage of Respondents k-

0 % 149 82.8

21 11.7

7 3.9

.3 2 1.1
9,

1 0.6.

I

I

O

J.

45
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:Table 6 illustratesthenumber of curriculum and instruction

7

cOurses'in reading, completed by the respondents. ../lost teachers of

70

grade nix .language arts,are als'iSteachersof reading. Nevertheless, 68,

or 37:8 per cent, indicated they had no university, course in reading.
,-

,Sixty-three, or 35.0 per'cent, had one course; 37, or 20.6 per cent,

had two courses; ht-, e 4.4 per cent, had three courses; and' four

respondents, or 2.2 percent, had four or five courses.

The number of university courses in speech i revealed'in

Table 7. One facet of language arts,teaching is speech (see iiractiees

Na:.5, 12, 2S, 26:and 37)., The ma f language arts teachers,.

1 9,,,or 8?.8 per cen no' university courne in speech; 21 or

.1,7 per' ad one course; seven, or'3.9 per cent; had two courses;

and three,,. or 1.7, per cent,thad three to five courses.

Table 8 presents asummary,of the university courses in language

arts and related areas taken by theirenpondents.
.

Eighty - three, or

--461 per cent, of the resPohdents hdd -a total of feWer than:four cAgrse

. J' '

in language as and related areas. Ninety-deven dr 53.9 pet cent', had'
,

a total of four or-more courses.-'.

1,
,

,The respondentsyears of experience are presented in,Table-9.

Five per cent of the respondents were first-yepr"teachers. Fifty-two, ,

.

. .4or. 28.8 per cent ,,,.of the
,

teachersi.had five or less,Yeaf.p of teachin3

.4 . ,

experience. The majority*; 128 or,71.2 pe cent-, had six or -more Years'.
/ . ,

-42.

experience.,Wis interesting to tote that 27.8' per cent of, this majority .

,

.
. ,

. 7

had111;/or more years of*teaching experience. .:7 .

.. ,
. ,4

. .

. . d
. Tible 10 depicts the number of language-arts in-service courses

(

, A

4

- taken by the respondents, The ma Oa* of respodents, 125 or 69.4 per cent:?,

,'had no language arts fn-service' tourses. - Thirty-ne, or 17.2 per cent .7,
7

, .
, /
/

-1 ,,, Q

4



,1"
Table 8

Summary distribution of University Couises in
, Language Arts and Related Areas

71

Number of Courses ,Number of Respondents

4

0

e

or. .12 or more'

I

Percentage of Respondents

"l21 6.7

15 8.3

,24 .13:3

32 17.8

22

10.6

17 9.4

II.," 6.1

7 3.9

5 2,8 -

8
5 k 4.4

8 '3 S 4.6

a

Ir .

. .
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table 9

Pree,Years of Teaching Ex {ence

Number of Courses

2

3

4
r.

5

6

9

10

11 or more

Number of Respondents Percentage of Respondents

5.0

8 4:4

13 .7.2

7 3.9

15 8.3

19 10.6

18 10.0 .6

14 7.8

15 g.3 ':

12 6.7

50 * 27.8

V

ft.

.

1V

A
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Table 10

Language Arts In-Service tourse,s

,

73

;

Number of Courses Number of Respondents Percentage of 9Repondents

4,

;

0 125

31 17.2

2 14 7.8

3 5 /
-

/ 4 3, /
1 :7

1 0.6

` 6 or more -1 0.6

"

-

849

'41
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had, one in-4ervice course In language arts; 14, or 7.8 per cent,'had

two courses and 10, or 5.7 per cent, had three or more courses.
r

d TEACHER USE OF THE SELECTED CLASSROOM PRACTICES
c

+ -
The respondents were asked to indicate their frequency of use

of each language arts teaching practice. Spece was also provided for'

teacher comment. 'Tables 11 to 60 indicate teacher response to each of

the practices. The-practices are presentqd in, the areas of creativity-

creative writing, ,functiOnal writing, gemmar and usage, handwriting,

. listening, speaking, spelling, and vocabulary.

Creativity-Creative Writing

Tablell reports teachelUse of PracticeNo.' 9 (Take Your ,

/n

students on.walks and field trips'and provide opportunities for crez..t

writing about these experiences). 'Although,writers of professiona

texts and articles appear to agree on the importadce of such act

as walks and field trips in'jnotivating both expression and eCepti v,

only 14 teachera., or 7.7 per cent, indicated that t

practice: extensively or frequently.%Thirty-nine, or 21.7 per cent,

sometimes used this,Oactice, and 127, or' 70.5 pet. cent, used, it sd-dom
//.

or not at aEl.
.

..... ,- ..

Table 12-depicts teacher use of4practice No. 14 cut audlov.sual
.:-.

aids to provide,background experiences for use in creativewriting).
a

The majority of the'respondents seemed to be aware fiat the use of 7
.

audiovisual- aids ii-beneficial in providing bap.kground experiences for, ,,.
- r

creative oriting, Seventy-4ve teachers, or 41.7 pet ,cent, ,indicated

that they Used this gractice.extensively or frequently; or.56,1

' per tent, sometimes used thdApractite. Forty respondents,or
.

sr
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Table 11

Teacher Response to Practice No. 9

.

75 .

Use oPPractice Number of Respondents 'Percentage of Respondents

5 - Extensively

4 - Frequently

, 3 - ,Sometimes

2 - Seldom'

1 - Not at all

t

6

8

39

: 7

51
1

3.3
.

4.4

21.7

42.2

.28.3

0 r
0



Ifs

5

Table 12

TeaCher Response to Practice No. 14

.r.

76

Use of Practice Number of Respondents rcentage of Respondents

5 - Extensively 19 10.6

4 - Frequently ,56 31.1

3 - Sometimes

2 - Seldom 31 17.2

1 - Not at all 9 5.0 4

.4 .

J

4

T

fJ

y
4

4
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A

22.2 per cent, used it seldom or riot at all.

Teachet use of Practice No. 21 (Provide oppOrtunity for

,spontanequs dramati.0 play and improvisational activities free from adult

suggestion) is reported in Table 13. 'Only 42 of the respondents, or
(

23.4 'per cent, emplOyed this practicelextensively or frequently.

Sixty-seven, or 37.2 per cent, used this practice-sometimes, and 71,

or 39.4 per cent, used seldotmor not at all. Expert professional

opinion suggests that the activity is a beneficial classroom procedure.

Table 14 summarizes teacher use of PracticeNo. 26 (Use spontaneous

foi-ms of story-telling with your students, e.g., chain stories, tell. .t--'

ending of a story, etc.) Ekpert opinion and research seem to agree

that the pr4ctice of using spontaneous forMs of story-telling is a sound .

method of aiding the oral language-development of students. Fifty-three,

4
or 29.5 per cent,.of the respondents employed this practice extensively

.

or frequently: Seventy-eight, or 43.4 per cent, used it sometimes, and

4g, or 27.2, !per cent, used it seldom or not at all.

Teacher use of Practice No. 34 (Teach a variety of poetry forms

such as haiku, cinguain, tanka,free verse, etc.) is portrayed in Table

15: Teacher use of this practice seems ti....indicate that, despite the

strong recommendation of professidnars a-s-to the benefits of the.pracfice,

it is not frequently employed in man? classrooms. Only 58,'or 32.2,

per cent, Csed this practice extensively or frequently., Fifty-fiv,e,Or
'

. -

30.6 per cent, used it sometimes, while 67, or 37.2 per'cent, seldqh or

never used it. -

Table 16 reveals teacher use of Practice No. 39 XDIsplay student,

,
n .,

dr-eative work in the classroom). The majority of the respondents seemed

to he awar e of, the positive' effect of dis6playing,student creative work-
.. . -

8 5
,

t -

vs

,
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Table 13

Teactler Regponse to Practice No. 21 ,

0

78

'',Use of Practice Nimber of Repondents Percentage-of Respondents

5 - Extensively * 12 6.7

- Frequently 30 16.7,

3 _67 37.2.

.2 - Stldbrii 44
,

24.4

J.-plot at Sll 27 15.0

0.

I



/'Table 14.

Teacher ResponSel Practice No. 26

79

Use of Practice Number of R4spondents, Percentage of Respondents;

5 - Extensively .

4 - Frequently

3 Sometimes

2 - Seldom
.

1,- Not at 'all

12

41

78
.

35,'

1'14

. 1

Wilt
.

'...

7.

.

22.8-

43.3`

.

19.4

.8
.

4

1 4;

1

c

1',,

4

a 3 ob

-op ;
;t.
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Table 15

Teacher Response to Practice No. 34

Use of Practice Number of Respondents Percentage of Respondents

5 - Extensively 20 11.1 ,

4 -,Prequent.ly 38 21.1

" 3 -,'Sometimes '55 30.6-

\ 2 - Seldom 44 24.4

1 - Not at 'all 23 12.8.



* tV

fr

r

Tbie 16

,1
Teacher Response to Ptactice No. ,39

81

.

Use" of Practice Number of Respondents Percentge of Respopdicnts

5 - Extensimelj, 49 27.2

4 - Frequently 58 32.2
4.

3 - "Sometimes 30.6

2 -'Seldom 14
;,

.

1 Not at all 2.2

A

so

V

NA
o

f.

w

111

r

6et

IA
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,.

-,One hundred and seven;

e

practice extengively

82

or '59.4 percent, 'indicated they employed this

7 .

frequentlyi, while another 55; or 30.6 per cent,

.sometimes used it.
, Only 18,'or 10 per cent, used this-practice ,seldom

or not at all.

Table 17,summarizes the teacher use of teaching practices in
,

area of Creativity-Creative Writing. Of the six items in this claskifi7.

cation, the most frequently used was Practice No. ,39, with 59,4 per cent

of the teachersrating it 4 or 5. The least frequently used,pra)tices

appeared to involve the more experiential activities such as fielct trips

and improvisation. Only 7.7 per cent of the teacher* ranked field trips

with a 4 or 5rating, and Only 23.4'per cent ranked'the PrOv sion of
o

opportunity for spontaneous dramatic play and imptovisation as 4 or St

Teacher comments tended to.suggest thatigiinistrative

culties .often influenced fhe extent to which field trips were 4tdertaken.
,

Comments also revealed tome" lack of, awareness, on the part of the

respondents of, such poetry forms as haiku and,cinquain. 'The following

comments are representative of those noted in'this area:

---r ,
0 . ,-..,

'',,
`-Practice Not 9. Take your, students on walks and field trips and

provide opportunitis,for creative writing about'
,.. ,

these'experiences.
t'.,J - , t.,T, I

L
.

"Practice' No. 9is very difficult, toliiplement in our present
:,.

,

I. ::system. Before taking 'a Class on a walk or field trip, the teacher must
! ,-,

.
,

s rend forms home fo written parental consent for each Child. Theie forMs:

(ndst. tAen he a11etu "d to the teacher before he Can take 'his, class

a

outside the schdol iremise6."

.

,
Practice No. 14., Use Audiovisual aids to provide yackground

experienced-for use-in creative
t

1.

9(41

-cf
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iffidUlt to obt when-they'are

. .

One, of the most inter at comments
.

in resOon

,haiku, ci

gator.f

e to Practice'

ond n

No. 34 STeat variety of

free verse, etc.). The

Functional Writing

you kidding?"

ti

poet

stion

r.

84

as a,question,

forms such; as

to,the investi-

Table depicts teacher Use of Practice No. 4 Tabulate types

frop their written work

use these,as a basis for teaching and review). ResearCh evidence

,of student punctuation and capitalization errors
fi

and

indicates that tabulating
..

,
.

,

and review of capitaliZation and punctuation is a useful-practice.
,. , .

student errors to delerminee basis for teaching

Uoweverv,the evidence strongly suggests

as diagnostic testing, are reqUired fer

that suppleme4ary, /Methods' such

effective- learnng'.. Thirty

or 17,-.8 pei cent, of_ the respondents indic

//
ed:that they employed-'tis".

practice extensively Or,frequently; 8 teachers, pr .26.7 per cent, Used

iti-sometimes, while 10O,, or

practice.

Teacher use of
,

their written,woa) is

per cent, Seldom or never

/
PraCtice No. 11'(Have.yOur studeafs

reported in table 19.---i;idence from research

,.Studies as tc9 the benefits

employed this

proof-read

of,proof-reaaing_i-s inconclusiVe. NevernhAt,

. .

less-,, teag era are apparently in agreement that thist.
useful,practice. .,The vast 'majority',, 157 or 87.2 per

. .
.-. they employed thas practice.extensively or frequently.

'

is, in fact,'a very
r

cent, indiCated that'.

0'.6 ar'cent,"indicated,they
4 , ,

2.2.pei!'ient seldom Used it,

this practice at all. !
. e.$

Nineteen; or

scimetime .uSed it, while only four, or'

There were 9o'reskndents.who did not Use
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Table 18

Teacher Response to Practice No. 4

U e or Practice..

- Extensively,

Number of Respondents

25

48

3\5".,,.

, \
..; "35,

7

Percentage of Respondents

3.7-

13.9

26.7 `.

36.1

. 19.4

===

4
.. ,.4 -' Frequently

3, - Som,itimi

2 - Seldom - I-

.* .,. tr. ',*---

I.:: Not at,kil t
... .

4

\
4;

1.

_

t

) .*

-
gio

Nr
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Table 19

Teacher gesponseltd Practice No. 11

r

Use of Practice Number of Respondents Percentage of Respondents

5 - Extensively 78

4 - Frequently \ 79

3 - Some- tltne's ,...1619 ,,

2 - dom4' .4
1 ,,,

1 - t at all 1-
G i

.c.

'43.3

43.9

20.6

2.2

0.0

I

\.-

a.

4.

-



Table 20 summarlAteacher use of,Practie No.'!17c.(DeveloP with

. , .
4,..: . ' .87 '

1.
. . ,.

,your students skills inout inini), w1e' teacher use of Practice No. 22
i

,

:

(ProVide.opporeunities for. ouT students to learn and use such research

skills as footnoting) is porlyed *in Table 21.

It can be noted that, although reasons f4r the importance of

teaching functional writing sklills have long been cited'by educators,

-theie is a dearth of research :evidence to determine which skils^ are most-

mportant and which -are the most beneficial methods of teaching these

skills. The majority of teachers, 118 or.65.6 per cent, 'extensively or

frequently, developed the skill of outlining. In additiOn,'.55, or

30.6 per cent, sometimes developed this skill. Seven, or 3.49 per cent;

rated- this practice as 5beicng used seldom or not, at all.

Footnoting was not considered as important:a skill to be taught

as outlining. Fifty7six, or 31.1 per cent, employed this praCtice

extensively or frequently; 62, or'34.4 per cent, sometimes.
?

and 6, or

34.-4.per cent, used it seldom or not at all.

Table 2.2 revealsteacher,use of Practke No. 28 (Use functional

,

writing as the most common way to apply such specific skills as outlining,-

punctuation, capitalization, etc.). Using functional writing 'to prov,.de

the vehicle for skill application in such areas as outlining, punctuation,

etc., is considered a most appropriate technique by professional, writers

in the language arts. One hundred and five; or, 58.3 pet cent,'indic;ated

they used this practice extensively or frequently; another 55, or

.

30.6 per cent; used it ,sometimes; on1ys20, or 111 per cent, used it

seldom or not at all.

`Table 23 summarites the teacher use of teaching practices in the

area of Functional Writing., In gineral, teachers appear to 4e frequently'

7

I.

(
5

4
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Table 20

Teacher Response to Practice No. 17

A

rl

88

Use of PractiCe Number of Respondents Percentage of .Respondents

5 - Extensively 32 17.8 .1

4 - Frequently , 86 47.8

3 - Sometimes 55 .30.'6

2 - Seldom 6' 3.3

1 - Not at alt) 1 0.6
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ti

Table 21

Teacher Response to Practice No,. 22

Use of Practice Number of Respondents Percentage of Respondents

5 Extensively 11 6.1

4 - Frequently 45 25.0'

3 - Sometimes , 62 34.4

2 - Seldom 31 17.2

...

1 - Not at all 31 17.2

1t

.06
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Table 22

Teacher Response to Practice No. 28

, 90

Use of Practice Number of Respondents Percentage of Respondents

*5 -*Extensively

t 4 - Frequently

3 - Sometimes

2 - Seldom

1 - Not at all ,

3.6

69

55

11

. 9

20.0

38.

30.

6.1

5.0

n
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using fubctional writing techniques in their.classroom,, with the

92

exception of usi,ng the tabulatioti of, student punctuation and capitalize-
;

,
4

tion errors from student written work as a basis for teaching and review.
.

At least 30 per, cent of the teachers used he other functiana/ writing

practices extensively or frequently. Teacher comments in this area were

minimal and were generally limited to such ations as "important."

Grammar and Usage

./ ,There appea'rs to b no research evidence to reinforce the direct

teaching of formal grammar and usage.

Table 24 reveals. teacher use of Practice No. 3 (After observation

and 'practice in using approcirPate,parts'of speedh, formulate generaliza-
',

tions). It -would appear #hal many teachers stress the importance of

4.
formulating grammar gerthealizatisms,,as 64, or 35i.5 per cent, used

. 0* '

Practice No. 3 extensively or -frequently, and 77, or 42:8 per cent,'

sometimes used it. Only 39, or 21.7 per cent,, indicated they thought the

practice of little importanceas they used it seldom or- not at all. It

should be noted that many researchers And writers question theformulation

of grammatical_ generalizations. However, an .induCtive approach to the

develolment of generalizations is,usually thoyght to be superior to a

deductive approach.

Teacher use of Practice No. 1/3 .(Use studentst_spoken and Written

language.to decide on which.grammaticeE co septg to teach) rsAiresented:'

in. Table 25. Obvi uslv, the majority of te c'hers thought that it was

.

important to teach grammatical concepts, as 11.6, or 64.5 per cent,

epployed Pratice No.,13 extensively or freqUently; while 50, or 27.8

per cdra, indicated they sometimes used it: Fourteeno or 7.8 per cent,

used it seldom or not at all.

Ott'
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Table 24

Teacier Response to Practice No. 3

93

Use of Practice Number of Respondents Percentage of1Respondents

5 - Extensively 11 /6,1

4 - Frequently. 29.i

3 Sometimes 77 42.8

Seldom 29 ,16.1

1 Not at all 10 5.6

105

4.

f
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Table 25

Teacher Response to Practice Na. 13

0

===

Use of Prpctice Number of Respondents Percentage of Respondents

0

5-- Extensiv,ely 34 18.9

4 - Frequently 82
-,. 4.5%6

3 - Sometimes 50 27.8

2 - Seldom 12 6.7

NOt at all 2 1.1

a
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Table '26.1 reports teacher use of Practice No. 24 (Have your

students identify the parts of speech in sets of illustrative sentences).

Practice No. 24 was used by 62 teachers, or 34.4 per cent, extensively

or frequently. Fifty-nine, or 32.8 per cent, used it 'sometimes; 59c

or 32.7 per cent, seldom or not at all. Themajority acceptance and use

of the practice of identifying parts ofslieech is not in line with

research findings.

Teacher useiof Practice No. 36 (Without using the ter,tinoIogy of

grammar, have your students work on sentence construction by "thought"
°

approach-, e.g.; give your students an awkward sentence such as this:

"The team made the touchdown during the first half that. won the game."

Show them how the meaning is clarified,when'the sentencd is reworded,

and haVe them work on illustrative sentences) is illustrated in Table 27.

Although Practice No. 36 does'ndt appear to be supported by research

evidence, indications are that the majority of teachers accept this

practice. Sixty-t o; or 34.4 per cent,'emplOyed it extensively or

frequently; 82, or 45.6 per cent, sometimes; and 36, or 20 per cent

used this Practice seldom or...not at all.

,Table 28 summarizes the teacher use.of grammar and usage practices.
,

Teacher use of the practices concerning the direct teaching of grammar

and usage seems to suggest a lack of knowledge'of the research evidence.

,

which indicates that little if any applicable learning results from the

direct teaching of formal grammar and usage. While the literature does '

not suggest that any of these practices are particularly useful,:more

than 30 .per cent of the teachers revealed that they used each practice

either extensively or frequently. Onlytt.io of the 'respondents commented.

on these items and; in both cales, ingested that instruction should be



-Table 26

Teacher Response-to Practice No. 24

e

f Practice
t

Number of Respondents Percentage of Respondents

96

5 - Extensively
, .

4 Freq4ently

3 - Sometimes

2 - Seldom

1- Not at all

18 11111 10..0

44 24.4

59 e 32.8

42 1 23.3

17 9.4,

z

_

1. au'
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4.1

Table 27

,Tgacher.Response to Practice No. 36,0

Use of Practice z Number of Respondents Percentage of ResPondenti#

5 - .Extensively 11 6.1

4 - Frequently 51 28.3

3 -Sometimes 82 45.6

/ - ldo
t

27 15.0

1 - Not a

}
all 9

.0
4* ,..

0.
4,11 4..
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anindividu4. l'evel wherever possible.

Handwriting
4

. ' .

-: Table 29 summarizes teacher use of Practice No, 1 (Stress

legibility v the most important .single criterion in assessing hand-,

wr,iting). Ta\fher use of Practice No 25 (Stress fluency as a major

99'

objective in handwriting) is portrayed in Table 30.

According to expert opinion and research, the major objectiVes

of handwriting instruction should-be legibility and fluency. The majority

of respondents .seemed to be aware of this importance. One hundrsd and .

thirty-six, or 75.6 per-cent, stressed legibility as the most'impoortant

criterion in assessing handwriting; 29, or 16.1 per cent, stressed it\

sometimes. Fifteen, or 8.3 per cent, thought it of little importance.

Seventy-four, or 41.1 pei cent, of the respondents atittssed,

fluency as a major objective: Sixty-six, or 36.7 per cent, stressed it

sometimes and 40, or 22.2 per cent, stressed it seldom or,not at all.

Table 31 reveals teacher Use of Practice No. 15 (Teach

handed students to slant their,paperto the right to achieve the bet
or

slant in handwriting). Although teaching handwringto tfie left-hander.'

12 I
may be one'of the least understood problems in "education, research has,

indicated that it is desirable for the left-handed writer to silent his--

.paper to the right. Nevertheless, 63, Or 35 per cent,,used it extensively

or frequently; 30, or 16:7 per cent, used it sometimes; but 87, or

.48.4 per cent, used it seldom or not at all.

Teacher use of Practice Np. 20 (Teach students to reach.a rate of...

speed in handwriting appropriate to grade six) is presented in Table 32.

Even though there are,some suggested rates for students' ilaDdwriting,

most expert.opihion suggests that student learn best when they progress

ii i

at
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Table 29

Teacher Response to Practice No. 1

Use o racticg Number of Respondents i'ercehtage"Of Respondents

5 - Extensively 63 35.0

Frequently 40.6

3 Sometimes 29 . 16.1
t

Seldom 11 6.1

1 - Not at all !. 4 2.2

.N.

, . ...
.,. ...

C"

Ls, /



.42

4'
E. 'On4

Table 30
a

Teacher Responsb to.-Pra,ct ice 'No. 25."

t

Use of Practice Number of Respondents- Percentage_ of Respondents

5'- Extensi\iely

4 - PreqmentTY,

15

. 59

8.3

32.8

5 Sometimes .66; .36.7

-% Seldom ,26 14.4

.1 Not all 14 7.8

S

'1

11 or

.



Table 31

Teacher Response to Practice No. 15

102

Use of practice Number of Respondents Percentage of Respondents

5 - extensively 27 15:0.

4 - Frequently 36 20.0

3 - Sometimes 30 16.7

2 --Sildom 30 16.7

Not at all . 57
31.7

C



,

Tahle32

Teacher Response to,Prdctice No. 20

'103-

Ube of Practice Number.df'Respondents Percentage of Respondents
. :

5 - Extensively

4 - Frequently

3 - Sometimes

2 - Seldom

1 - Not at all

10

37`

46

47

40 ,

r

14.1

.,
,

,

,

5.6

20.6

5.6

26.1'

22.2,

.115.
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4 .

at their own rate of speed. A majOiirrof teache'rs.appear to agree, as

only 47, or 26.2 per cent, used Practice No. ,20 extensively or frequently.

-Forty-six, or 25.6 per cent, use -it sometimes, While 87, or 48'.3 per cent,

view the:practice,as unimportant as they use' it seldom or not at all.' 4,
. .

Table 33'reports' teacher use of Practice No. 31 (Instruet your

students "in the_physical factors of correct posture and movement as

means to improve handwriting), The factors of posture and movement in

ilandwriting have.been suggested by researchers and-experts as b'eing,

imphrtant. Sixty-three, or 35.0 per cent, of the respondents extensively

or frequently instructed their Students'ag to correct posture and mo-ve-

u otent. Fifty-eight, r'32:2 per cent, sometimes used this practice, ghd
A:

59, or 32.8 per cent, used it 'seldom or not at all.
- !

Teacher.use af Practice No.?40 (Teach handwriting'on,an individual

basis, giving corrective assistance) is illustrated in Table 34. Research

indications are Chat children learn to write best when instructional

procedure in handwriting are individualized and corrective assistance)

lis given. The majority of teachers appeared to, agree with this practice,

.i.
,

as'83, or 46.1 per cent, used it extensively or frequently; 55, ar

i

(

.

/ 30.6 pec cent, .used it sometimes; and only" 42, or 23..3 per cent, used

/

i/ 4 seldom or not. at alit

r

/

/
Table 35 summarizes. teacher use of handwriting teaching'practices, l.I

'
.

1 , Legi-bility and fluenLy ppear to receive major emphasis as teaching,
, .

practices. Speed is not considered essential by many of the respondents.

t
Teachers indicated that they teach handwriting on an individual basis,

giving corrective assistance where needed.

Comments suggested that a handwriting style ;is est ?blished by

the time a stpd&nt reaches grade six. These comments are interesting in



Table 33

Teacher Response to Practice No.

Use of Practice Number of Respondents' ! c ntage of Respondents

105

- Extensively

4 -'Frequefftly

4% 6 - Sometimes

2 - Seldom

1 - Not at all

10

53

58

37

22

5.6

29.4

32.2

.20.4

12.2

ti

- :
..

\ :*
x.

1

1

.".."

:

-

F



table 34

Teacher Response to Practite No. 40

106,

Use of Practice Number of Respondents\ Percentage of RdspOndents

5 - Extensively

4 - Frequently j 60
3 - Sometimes 55'.

2 - Seldom

1 - Not at all

12.8

33.3

70.6

27 15.0

15 8.3

;
jf
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.

,-, ,. , !;\: terms of: Ghe finding that 48.4 per cent of the teachers seloom or;.never i
A

,, .
.

r" teach left-handed students. to slant; their paper to the right ;4), achieve,..

- 1.. 1 t

the best slant in handwriting.

Listening

Teacher use of Practice No. 2 (Provide' opPorttinities for

meaningful listening, 'e.g., listening Cor details, SeqUence.4
,

evalUation, etc.) is illustrated

Table depict's teacher
.; ,

in'able

use of Practice No. 12 (Provide

opp9rtun.it LeS for,,your students to listen to each other, e.e. touts

"tat 1: tdistiarlslon about personal experiences, hobbies, etc . ).

cft.s.ea,Ch in the area of listening . .

has suggested that st.ening
,,

-\sk.o.).6;-capo)e t-a:.S,ttfklents by providing specific listening
. .. <

.1r.).e,,\,,,Apt,,a-pcteeimig','t6 the teaching of listening revealed,-
,. ,,,..

-t..i 61: ro ', 0 r 47 V2i,',, p r.,, 6i tens i .'"n.,,, e,4tens\rve r. ar, frequently provided
-'., - \''C'\,'' ". '. ,-,4\`:-'4',','',.';'' .', "' .. ';: '.

ct51*I.t'unie..,1-e'for 'MOa,ningtul'A'AStteni.fig*; . 60i or 33'43 per,: c-ent,
.,

... , ...... .
. ,

used thiS

per sed it seidotn'oi:tiot
. \`;, .\

'\ s
t. , , k.

, .

5.7.V,,iloer cent, exeensiveliY at' c , \ t , ,

';(reqUe
: , , ,' "... ", 1.

rti,l'S3 prOvided ,Op'Paitik'nitifor to' listen, tnl.eadh:,othetli. . ' - '. "',: %ko : .. !,'61-, Or 3 ;:k piovided:Such'Irp:pportunities;
1`" - ;:=

15,_(,;r 8 3...'er. NQ l fddr Ox; no,"t `'at all

Tabte 38'; Portiay,s 'PracticeAl:9 '(.4e Gtiviti s tc make ,stud'erlti\ = 1 '"
-khe ,..1.mportOr6'Qf ke4p a

- ,..;- -

lac:tent 11.:St'ening in one 'day).

tea chet °Use,
,;

heaeing tqy 1:acu

aTert" sounds, e

aettial time:

toe No' X35 (S nul to stud:gnts' same of

ing- iSes that u4ents. more

-istenitg to ,Earitillat: souflds and 'writing, :SOCirkill',,



Table 36

Teat-her Response to Practice .No. 2

109

-

Use of Practic. .
. .

*
umber a Respondent's Percentage of Respondents

5

Ye

3

.2

.1

..*

- E.rxtenaivelli,

Frequently

Tometimes

- Seldom

Not at 411'

.

20

60

2 .
.

. 46.1

33.3

8.3

1.1

.

A
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:Table 37

Teacher Response to Practice No: 12

f

Use of Practice Number of'Respondents ,Pereentage of Respondents

T Extensively 37 20.6

4,- Frequently \ 67 37.,2

3 -.Sometimes 61 ,33.9,

;2 - Seldom 11 6.1'
o

^ 1 - Not at all 4' 2.2

66
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.

Teaoh r Response .to, practice _No. 2.--9
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U,tibe of- pract.ice.! ,Ntim er'of Respondents' perCentage of Respondents

.
-5,'; -; Ex t ens i.vely

4 ..P:re.ciuently.
: ),1-7

-

,
. 'As f,T,

. ,

,

6.7

9.4

26.7

26.7

30.6
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words) is'- evealed in Table 39:

Expert opinion suggests that stddent$ shoulabemade aware-bf
. r

,\
. purposes for listening. Nineteen, or 16.1 pe,r cent,,of the respoindents ,

y
,

extensively or frequently used Practice No. 19 ;''48, or 26,-7,per cent;

., ,. .
, .

us ,-it sometimes; while 103, or 57.3 per cent,,seldom'or never mia,0"-
.-' i ,- .

,

----'

their. students aware of the importance .of listening, ,
4

The data for Practice"Ne. 35 Indicates-that only 33-, or

18.3 ptr cent, of the teacheks extensively or frequently use activities
_,-

,

to stimulate" tudents! sense of hearing. Seventy-six, or 42.'2 per cent,
. - . .

. ,

sometimes u se Practice No. 35;
,
and 71, or 3"9.4 per cent,-- seld,Om-or aever

_

'. .----

use the practice, ,
*/-,

.TeiCher-ese of Practice No. 30 (Use audiovisual aids (films,

records
and tapes) as a means of teaching listening) is

reported in Table40. The use of Practice No. 30 indicates teacher

awarenesg of the potential of audiovisual, materials as a means of teaching
. ,

list
.

listening.' oEighty-three, r 46.1 per cent, indicated they used the

practice ex;ensively or frequently; 60, or. 33.3 per cent, sed it

sometimes; and 37, or 20.6 per cent,, used_ it seldom dr not a t all.

Table,'41 summarizesteacher.use.of listening teaching practices.

Perhap,s the most interesting concerning fOr th'e,-.1istening

. ,

is that, althdrugh the majority oftegthers Provide opPk?rtunlpies-

' 'for aistening -(Zractices No. 2, 12, 30), they use few activities which

make the students aware of the importance of listening ( Practice No. 19) '

or stimulate the students sense cif hearing (Practice No. 35).

Tedther comments suggested that more help was needed in the
X

.actual utilization of aids as dmeans of teaching ligtening, and that

greitei availability of materials would, be helpful.

124

. .
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Table 39

Teacher Response to Practice No. 35-,

113

Use-ofPtactice.

Extensivel3Y

Erequertly

Someeimes

.Seldom

1" - Not at' all

44-

.Num6er of Respondents Percentage of Respondents

,

7

-
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Table 4.0_

4

Teac-her -to --P,rec Eitg 'No.

_ .

Use of Practi.oe Number-of Respondents Pireent.ae of ,ResponaeAS'

5 Extensively

4 - Frequently

3 7 Sometimes,

2 - Seldom

1-- Not at all,

22

61

60

23

14

33.3.

12.8 .-

7.8

\
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frequentIy4t7.6,L:or_42:_2-per:osnt-4-docketdartes; and 26f-or 14.4 per cent

*
Speaking

116

Teacher use of Practice No. 5 (Allow speCific time periods for

such spontaneous speech activities as conversation and discus&ion) is

_ reported in Table 42. Expert opinion seems to evaluate spontaneous'

speech activities as a method of student speech improvement. Thmajority

of teachers, 97 Or 53.9 per cent, indicated they used this practice

. extensively or freqUentl.Y; 59, or 32.8 per cent, used'it sometimes;

and 24, or 13.3 per cent, used the practice seldom or not at all.

Table 43 illustrates teacher use of Practice No:8 (Use info-mal

dramatization activities to encourage creative speaking). Forty - eight,

p ,

or 26.7 per cent, of the teachers extensively or frequently employed

inforil dramatization activities ,to entourage creative speaking. .Eighty,
- .

o; 44.4 per cent, used this practicesometimes; and 52,-or 28.9 -per cent,

used it seldom or not at all. 'Expert opinion judges Practice No, 8 as a

desirable classroom procedure'.,

-Teacher use"1>f-PraCtice No. 2 STAatholiscussion skills and

isioVide,situationsin whierthese ski1.13-Mey be utilized)-ia depicted 'in
, ,

,Table,44. -Teadhei.6se of-this-pr-acfice seems- to, suggest that mast

- -

teachers are aware of theneed bOrinstruct,ion.-in discussion skills.

`Seventy- eight., br '43;3- per -e.eni pactide" extensively or

o., _

7 Meech 'kV-Se-Mill or not at all-. -

.
45--stuhmarizes- Prabtite No ., 37 (Haire '-yoUi students partici-----

pate in such actiVities'as Luzz-aestiatillind-btainstoriingY. Teachdi"

'---F-.0iiiiakiitilas_fell7.es- teacher usage of thia,practi.c-eseemed- to suggest _

14idk-of undexst and brainstoiming.

. ,crt- 24:5"
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Table 42

Teacher Response_to Practice No. 5

Use of Practice Number of Respondents

5 - Extensively 33

4 - Frequently 64

3 - Sometimes 59

2 - Seldom- 17

1 - Not at all '7

-Percentage of Respondents

18.3

35.6.

32.8.

9.4

3.9

ti
..>

!,

r ger

6
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Teacher Response to Practice No. 8

118

Use of Practice Number of Respondents Percentage of/Respondents

5 - Extensively 6.7

4 - Frequently 36- 20.0

3 - 0i4times 80 44.4

2 ---Seld4m 37 20.6

1 -Not' at- all ,8.3

I



Table 44

Teacher Response to Practice No. 23

119

Use of Practice Number of Respbndents Percentage of Respondents

5 Extensively 16 8.9

4 - Frequently 22 . -34.4

-3 Sometimes 76 -42%2

2 - Seldom 18 10.0

1 Not at all a 8 4.4

-,
I/

t

.

. t
- !

A



Table 45

Tdacher Response to Practice No..,37

,120-

Use of Practice Number of Respondents,
,

Percentage of Respondents

5 - Extensively. 6 3.3
6s

4 - Frequently . 30,: 16..7

3 - Sometimes 59 32.8

2- Seldom
n

49 27.2

1 - Not at all 36 20.0

.

e

t.

I

4

AmmmommMIll

e-

,
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frequently; 59; or 32:8 per cent, sometipes; and 85, or4i.aliger cent,

seldom or never used ft.',

'.A summary of speaking teaching practices is reported in,Table 46.

Fewer than 30 per cent of the teachers extensively or frequently used
-- ,

dramatization activities or buzz sessions and brainstorming to teach'

peaking. However, reference to the use of-these activities in elementary',

education has received considerable emphasis in the last 10 years. It is

interesting to note that more than 50 per cent` of, the teachers either

frequently or extensively allowed specific time periods for spontaneous

speaking activities .such as conversation and discussion. These latter

activities hhve been suggested in the literature for many years.

(

Spelling

Table 47 summarizes teadher use of Practice No.-6 (Use the "Test-

Study" "method When teaching spelling, e.g.,.pretest, study words mis-

spelled, pos.ttes Research has indicated fhat4the "test- study " 'plan,

-- .. ,

is,the most efficient and satisfactory approaCh to teaching specific

words and achieving the objectives of the spelling program-) The majority'

of teachers seemed to be aware' the 'importance of this'practice,.: as

'. .
,'

*104, or 57.8 perlent,'used i t extensively. or frequgAtly;
.

3 4; .or. 18.9/
.

,

per cent, used it sometimes; and:42, or 23.4 per cent, used...it seldom 7-
.

' '
, . ,/

or not at all. ,

.. -1
.k . ,

1.cher use of Practice No. '16 (HaVe'your s tudents correct their`-
. . -.

.

own spellin&-testS) is illustrated` in Table 48. The 'benefits involved

when students correct' their own spelling tests seem to be acknowledged:-
, - .

by most teachers, as 98, or 54.4 pet cenp, used thispractice eictenpively
I

or frequently .e.'45, or 25.0 .percent, used,it sometimes; ,a4, V, 9x,
. ..

. e
,

. .
%,

..
,

,' 20.6i per cent, used it;teldom or not at all. kesearch has indicated.that

'133' ' 'this is a'bound practice.
.

: ."'



.

T
a
b
l
e
 
4
6

S
u
m
m
a
r
y
 
o
f
 
T
e
a
c
h
i
n
g
 
P
r
a
c
t
i
c
e
s
:

S
p
e
a
k
i
n
g
,

v
.

a
P
r
a
c
t
i
c
e

5
!
 
.
A
l
l
o
w
,
-
s
p
e
c
i
f
i
c
 
t
i
m
e
-
P
r
i
o
d
s
f
o
i
-
s
u
e
h
 
s
p
o
n
t
a
n
e
o
u
s
 
S
p
e
e
c
h

a
c
t
i
v
i
l
l
e
s
-
s
c
q
n
v
e
r
s
a
i
l
c
r
i
a
n
d
 
d
i
s
c
u
s
s
i
o
n
.

'

.
.
J

,
_
8
:
;
 
U
s
e
'
i
n
f
O
r
m
a
l

d
r
a
m
a
t
i
z
a
t
i
o
n
 
a
c
t
i
v
i
t
i
e
s
 
t
o
 
e
n
c
o
u
r
a
t
e
.
'

c
r
e
a
t
i
v
e
 
s
p
e
a
k
i
n
g
.

,

2
3
.
 
T
e
a
c
h
 
d
i
s
c
u
s
s
i
o
n
 
s
k
i
l
l
s
 
a
n
d
 
p
r
o
v
i
d
e
 
s
i
t
u
a
t
i
o
n
s
-
i
n
w
h
i
c
h

t
h
e
s
e
-
s
k
i
l
l
s
-
m
a
y
 
b
e
 
u
t
i
l
i
z
e
d
.

3
7
.

H
a
V
e
 
y
o
u
r
 
s
t
u
d
e
n
t
s
 
p
 
r
t
i
c
i
p
a
t
e
 
i
n
 
s
u
c
h
 
a
c
t
i
v
i
t
i
e
s
 
e
i

b
u
z
z
 
s
e
s
s
i
o
n
s
 
a
n
d
 
b
r
a
i
n
s
t
o
r
m
i
n
g
.
.

P
e
r
c
e
n
t
a
g
e
 
o
f
 
U
s
e

5
3

2

1
8
.
3

3
5
.
6

3
2
.
8

9
.
4

3
.
9

6
.
7

2
0
.
0

4
4
.
4

2
0
.
6

8
.
3

8
.
9

3
4
.
4

4
2
.
2

1
0
.
0

4
.
4

3
.
3

'
3
2
.
8
'
N

2
7
.
2

2
0
.
0

o

R
a
t
i
n
g
 
S
C
a
l
e
:
 
5
-
 
:
E
x
t
e
n
s
i
v
e
l
y

-
-
4
 
-
-
F
r
e
q
u
e
n
t
l
y
,
-

3
-
1
.
S
o
m
e
t
i
m
e
s

2
 
-
 
.
S
e
l
d
o
m

1
 
-
 
N
o
t
 
a
t
 
a
l
l



4

Yr

.**

.,f

,Table 47

4

Teacher Response to Practice No. 6

123

3 - Sometimes

1 - Not at all

' Use of Piactice

5 - Extensively

4 - Frequently

n Seldom

38

34

19

6-6

23

Number orRespondents.'
36.7

21.1

18.9

10.6 0%

r/43

Percentage pf Reppottdel s",

;

7 e

11

&

6

N 3

44

I

.4,

,

AC
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Table 44

Teacher Response to Practice.No. 16

124

4

Use of Practice Nuiber of Respondents Percentage of Respondents

5 - Extensively

..,

'24.4

4.7 Frequently 54 30.0
47, ,

- Sometimes 45 25.0

2 -'46eldom 19 10.'6

1 - Not at all 18 10.0

+1.

4

4

*
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.1 Table 49pertrayi4eacher use of Practice No. 10 (reach Students

to.use a specific study, method in learning to'spell,. look, thiak,
,

write,, check). Teacher,use of-Practice No. 27 (Supervise 'self -study

sessions in spelling, giiiing individual instruction .in the study of

:words). is revealed in Tab100,

,--- Research studies have,\indicated that poor study"habits are one

'-of the .most common causes of poot\ Spelling achievement, and that often.

the effectiveness' df a spelling program depends great extent uppn

the teacher's supervision of self-stu 4y.sessions. Eighty-- eight, or

__ka,9 percent, of the respondents extensively or frequently taught

students a Specific study method in learning to Spell; 47,or'26.1 per cent,

sometimes employed this practice; and 45, or 25 per'cent, Seldom or

never used it.

r . -
, .

.

spellingThe supervision of se -Study sessions in e is used ty
N .

. "
64, or,35.6 per cent,- extensively orirequently;,. by 77, or 42.8 pei cent,

sometiMes; and by.p, of 21.- mper cent, .or zta.z.er all. -
.

,. - ,

8

Table 51 presents. Practice No. 32 (Use pftlof-reading of",.,written
s,

work as an instructional device insteaching-spelling, e,.g. , students
\

proof-read theirown compositions and concentrate On studcing words they

'.
*

\
misspell), Although there is no, conclusive evidence which indidates

\
that proof-reading is an effective-Instructional device. in .teaching.

s

spelling; 79, or 43.9 per cent, of the' teachers used this practiCe

J.

extensively or frequently,.and 69, or 38.3 per cent, sometimes used-it. .\

Thirty-two, or 17.8 per cent, used it seldom or not at,all.

Table 52 summefies tflt teacher use of spelling teaching,

practices. Teachers appear to be using; appropriate practices in spelling

-

instruction either extensively or frequently. It is interesting to nose
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Table 49

.

: .
.

'eacher Response to Practice No. 10 '-...
...

e

.126

;

:"'

Use ofPrictice

A Extensively

4 - Frequently

3 - SoMetimes

2 - Seldom

1 - ,fit at- a111__:,;

Number of Respondents. Percentage of Respondents

28,

60

47

27

18

.

15.6

33.3

-26.1

15.0

10.0

*;

:
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Table 50

Teacher Response to Practice, No 27.

Use of Practice Number of Respondents Percentage -of RespOndents,

5 - Extensively 21
0

4 - Frequently 43

3 - Sometimes 77.

2 - Seldom 30 .

1 - Not at all - 9

23.9

42:8

- 16.7.

5.0,

1

130

5

1.

ma&
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Use 'of. Practice

n

,'

. : C.
-.1 ,.

'...-Table 51 It',-..
.

Teacher Response to Practice, No. 3.2

''

t ,

128

Number of Respondents Percentage of Respondents '
,

5 - Extensively 25

4 - Frequently 30.0

3 -_ Sote.t Lines -" 69 38.3 -,

-2 Seldom 30 ' f,6*.-

.

'1-- Not at all
,

2

,

. 1 .

-

ti

O

I
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that-the results lor Practice No. 32 were consistent with 'those for

130

Practice No. 11,'both of which are concerned, with pritoof-'reading. 'Thnre
.

.

is little lofibquestion about the practice o proof-reading,-pcs ony, -

,
1.1 per cent of the teachers nevee use Practice No. 32-, and 0.q,

f

per cent
. , ,

r** ,,,, ,. ,

of the teachers nevei use Practice No.. 11. Teacher commepts,tevealed .

,

- strong interest in applying these practices in different Ways depending

on student need.
,

Vocabulary

/

Teacher use of Practice No (Use multisefisory kinds of:activities,
re,

Co help students develop sensory vocabulary (taste, smell, sound`, etc.))

, 1 '
,

is reported in' Table 53.' Expert opinion and research agree th4tproViding

'students with sensory experiences helps develop a tore'extensive and

useful vocabulary. However, only 37, or 20.6 per cent, used this practice

extensively or frequently. Sixty, or3.3 per Cent, sometimes used it

and 83, or.46:1per cent, seldom or never employed, this practice.
) '''. ' .,

r-
.Taiile'54 illustrates Practice No. 29 .(ProVide activities ili which.,
/ . , %
,

.

students use,new vocabulary in specific spepiking and writing situations).
.,

,.The results seemo indicate that the majority of.the teachers realie

(4

the importanceof providing speCific activities an which,Istudents cin use
.L. O. ...;

new vocabulary. Ninety-six, or 53.3 per cent of the respondents tAtd
- ...

, 4...
. ,
this practice extensively or frequently"; 68, or 37.8 per cent, sec it

. - ',% ,

sometimesr While only 16, or 8.'9 per c'ent, indicated they Seldom ol:
. .

, ,
..

'never used it..

. .lt

..
K ' .

, Teacher usage of Practice No. 18 (Teach dictiopary usage as.a
, . .

lic .
. .

irk
,

source for findAng,more pEecise vocabularYfor use in expressional
,..,

-...

;'activities) is depleted in Table 55i -=-Y.iiile 56' reveals Practice' No. 33 ."

.
(ach dictionary usage as anaid,to pronunciation and meaning). The

142
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Table'53

131,

F./
Teacher Response to Practice No. 7

L

Usecnf- Practice Number of Respondents Percentage of Respondents-

- -

5 - ,Extensively 9 5.0

4- Frequently Z8 _15.6

3 - Sometimes 60 33,3

2 7:Seldom 60 33.3

11:- Not- at all 23

4

11

J

j

115 I.



Use Of Practice Number

5 - Extensively

4 - Frequently

3 - Sometfmei_

cif Respondents

22

74

68

_Percentage of RespondentS

37

2 - Seldom

1 - Not at all-

=



.

7_ !--

Table 55

, - ) - ff.." ,:, ,.'
,- .-- --Text-Olier-filespotiseAo = i'iligt ice No .,

, _ .,.

4,,, , (,, .,
. .. ,f,-.

.

., -- ;4 - ,

!
7*'''

; Number of gesp Ondents Percetge i f :Resvp'
-..... 6

5 -, gitens.#:yely ',49 '7.21 : : ',.7...\ .:;;Ar
4 r.7 ,ieii4ently,, -I ";-- ', :. :'? cli -18-: 9- '-`'- '' '.: '7 ,

-.: . .. -, -17- 't
k '3 ',.- .,Sometimes . , . _..' ...: 46: -.'- ... 23:6 ".

°fir 74: .7 ,

4

7- 7_, '7_ ;

.4,447 7447

77,1 '-

4.4



Table 56

Teacher Response to Practice No. 33

134

`o. .
1 0

.11-,ercen age o espon

. .

5 Extensively 60 33.3

4 - Frequently'. 79. 43.9

.3 Sometimes 20.6

.2 -; Seldom 3 1.7
S:

1 - Not at'all 1 0.6 ,

r4i
'

0..

L

00

ff
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'135

overwhelming use and approval of Practices No. 18 and 33 should be

noted, since it indicates a widespread awareness of the expert opinion

' -that emphasizes'deVelopingdictionary research skills.. -One hundred lind

nineteen, or 66.1 per cent, extensively or frequently taught dictionary

usage_as a source for finding more precise'-vocabulary; 46, or 25.6 per

cent, sometimes- employed this practice. Only 15/, or 8.4 per cent,

indicated they seldom or never used it.

.01

A large proportion, 139 or 77.2 per cent, teach dictionary uage

as an aid to pronunciation and meaning. Thirty-seven,or 20.6 per cent,

used the practice sometirTies; only 4, or 2.3 per cent, used it-seldom

or not at all.

`Teacher use of-Practice No. 38 (Encourage your students to use

,

the 'Thesaurus as an aid-,to ;building, vocabulary) is summarized in Table

57., There does.nOt appear to be widespread usage of the thesaurus as

an aid to vocabulary building.. Fifty-one; or 28.3 per cent*, used kt

extensively or ,frequently; .40, or 22.2 per cent, used this praqtice

sometimes, A large number'of teachers, 89 or 49.4 per cent,used it

ti

seldom on not at all..

A summary of teacher Use of, vocabulary teaching practices;is.
.

. .

portrayed in Table 58. :Fewer than 30 per cent of the teachers extensively
, .

or frequently- used multisensory activities or.the-thesaurus 3n deveoping
... .

. .

.

vocabulary. On the other hand, fewer ,than 10
:,

per
-
cent of the teachers

seldom or never used dictionary for instruction in,vacabulary. A.

.A "
number of= teacher commentt suggestedta"lack'of understanding of what a

1

'
'

thesaurus,is and how it could be used-in instruction. .These comments
c!

did'n64;,suggest any negative sattitudejtoWard the thesaurus, but rather
.4.

that those,>who understood its us6 would-use -it if they were. available.

14 7 1,
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Table

Teacher. Response to Pradtice No. 38

f.

"I.

"1-5 : - -

5 - Extensively, 17 9.4

4 Frequently 34 18.9

3 - Sometimes 40 2.2.2

2 - Seldom 36 20.0-

1- Not at all 53 29.4
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This statement As-representative Of,euch comments: "We don't have any
..

at our School."

138

The practices in Tables.59 and 60'represent frequency of use in

the top ..and bottom quartiles of the responses. It should be'noted that
,

i
.

,

three of the practices in the top quartile are concerned withfunctional

writing. The only one involved with creative writing is concerned with

. -
the display rather than actual student creative expression. There are'

no items .concerned With speaking in this category, and the two vocabulary

- practices are concerned withidictionary usage.

The ten least used,practices involve three in the area of

creative writing and only one in the area of fUnctiOnal writing.. Two
'

.
, - ,,

,are concerned with- listening -and one with speaking. The oneliindwriting
.

item (Practice No. go) may well be considered--t questionable practice

,and seems appropriatily placed among the ten least-used practices. It

is interesting to note that five of the ten pricticeS'im the..1,bottom
4

quartile concern multisensory learnings, as well as the'development of

' awareness of self. These latter practices have resulted ftom relatively'

recent emphasis found in the literature.

FREQUENCY OF USE OF T'EACHING,PRACTICES:ANill

SELECM TEACHER CHARACTERISTICS

In,an effort to answer quest -ion mot the honparametric chi i;quare

. -

test was used to-determine the differences in frequency,e'Of se of selected

clatsroom Dlipage arts teaching practices in terms of sele tes1 personal
A / 4..

and lerofes.sional teach& characteristics, Significant differences were

s

reported at the .05 level of significance.' 0

1.5G
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Comparison-by'Sex,of Teacher

:.42

The findings related to the testing of the first null hypothesis

indiCated significant differences an two survey items between teaches

use of. the language arts teaching practices and teacher sex% Therefore,

\
itol was rejected. The first significant survey item was stated as

Practice No. 30. Use audiovisual aids (films, filmstrips, records,
and tapes) as a means of teachink listening.

Figure 1 depicts the male and feMale teacher use of Practice

No. 30. It would'appear that female teachers tend to use audiovisual

aids more often than.do male teachers as a means of teaching listening.

The seconcsignificani survey item related to the testing of
'

.'N i

the first nal hypothesis vas as'follows:.
\ :

Practice No. 36. Without using the terminology of grammar, have
your students work on sentence construction by a
"thought" approach,,e.ge, give your students 'an
awkward sentence such as this: "The team made
the touclidown.during the first .hall that won. the
game," Show t\hem hpw the meaning is clarified
when the'sentente is reworded, and have:. them work
on illuStrative sentences.

Figure 2 portrays the male and female teacher. use of Practice

No. 36. It woul,appear,that female teacher's are more likely to use
(

this teaching practice than male, teachers.

Comparison by University
Related Areas

$ s in.Language Arts and

\

The results of the study r d to the testing-,f null hypothesis

.

twO.revealed significant difcerences on two''SurVey items between teacher
. --- \,. t-

use of language arts\teaching practices and university cOuraps in;tanguage
.

arts and related areas. Therefore, 42 was rejected. The first

.

significant item was aS folldws:
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Figure 1: Male and Female-Teacher Use of Practice-No. 30.
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Practice No. 13.: Use students' spoken and written language to decide
.on which grammatical concepts to teach.

Figure 3 illustrates the teacher use of Practice No. 13 as

related to the respondents' university courses in language arts and

related areas. There would appear to be some tendency for those teachers

with fewer than fouf courses to use the practice more frequently.

The second significant survey item related to the testing of the

second null hypothesis was as follows't

Practice No. 23. Teach discuSSion skills and provide situations in
which these skills may be utilized.

Figure 4 depicts the teacher use of Practice No. 23 as related

to the respondents' university courses in language arts and related areas.

There would appear to be some tendency for those teachers with more than

Jour Courses to usg this practice more frequently.

'Comparison by Teacher Experience

The findings related to the testing of the third null hypothesis

indicated no significant differences between teacher use of selected

language arts teaching practices and years of teething experiedce.

Therefore, H03 was accepted.

Comparison by In-Service Courses in Language Arts

. The results of the study related to the testing of the four-.h.

null hypothesis indicated a significant difference for one survey

between teacher use of selected language arts teaching practices and

in-service courses in.language arts. Thenullfly&theSis was therefore

rejected. The significant item Was as folloWs:

'Practice No. 28'. Use functional writing as.the mast common way to
apPly'suchspecific skills as ()tanning, punctua-
tion,'tapitalization,.etc.*

i5. ,
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Figure 5 illuptrates the,teacher use of Practice NO. 28 as

148

related to in-service courses in language'arts. Thoseteachers with no

.in-service 'courOs would appear ,to. use this-practice more frequentlY.:-

'Table 61 is a summary of'thdse ;selected classroom language ares4

teachimg practices for which significant differences were foulia in terms

of teacher characteristics.
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Rating Scale,

4, 5

Teachers with no ,in-service courses
Teachers with one or mote in-service ,c.,:rses1--

Figure 5: Teacher Use of Practice No. 28
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Chapter '5

CONCLUSIONS AND IM LICATIONS

The purpose of the study was to investigate the teaching

practices,in the language arts of teachers at the grade six' level..

A

Specifically, the study was designed to answer the followidg questions:

(1) What is the frequency of use by teachers at the grade six

selected crassroowlanguage arts teaching practices?. (2'Are theYR:.
significant differences infrequency of use of,selectedclassroom

language arts teaching practices in terms of selected teacher charac-

teristys?

Sinceno commercially published or experimentally devised

instrument could befound which,surveyed,zrade six language arts
MF

teaching practices, a surve' scale, An Aqalysis'of.Selected Language

Arts Teaching Practices in Grade Six, was developed. by the investigator.

This instrument was used to gather the data for this study,

As a result of,the'findings, several conclusions were reached:

The most frequently -used language arts teaching practices were those -

traditionally-validated approaches to teaching language arts described

in professional Iitera,ture. - While many are useful, they are

_

generally product - oriented arid tap only a limited spectrum of communica-

tion. The least-used practices tended to tap the more recently

, e,

suggested process - oriented aspects of, copmunication. The,ten teaching'

practices used extensively or frequently by 60 to .90 percent of the

teachers yer-t,radit,ional in nature, while the ten least-used practices

which we're more recent or process-orietq*d only received 30 to 60 per cent

151,
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extensibe or frequent teacher use.'

It would also appear that many teachers/ did not understana' the

(
.

nature of communication
learning,, but seemed to 6nsider language F

.. 1arts instruction as the teachinP of specific skills.., The tendency

seemed to be for those teachers with fewer courses'in.theflanguage arts'.
,. - ._.....

eand related areas, to use the traditional approach, while:those teachers
i et,- t o

with more courses were more likely, to use a process approach. Since no-

two communication situations are identical, it would appear essential
.,,

. .
.

. ..-for teachers to use a process-orientedteacht.ng approach which provide,
A..

for mAximumapplication of generalized abMities.
..

4

".6

On the basis of the finding that very feW of the items tendedto
,.

discriminate, it can bf crcluded that most teachers who teach at leaSt '.

4 0,,

. one class of lanlr..2garts at the grade six level in 'the Cal6ry public

..school system em y the same teaching strategies, irrespective of

their sex, level of professional preparation, and number,of years .0f
s ,

teaching experience., In other'wOrds,fmOre years of .teaching experience.

.N. -oand'More courses in,various areas of language arts doe's not Seem-to
'." ,

...., .

affect, teaching practices.
., .

'Although most 'respondents were using many practices in acegrd .

,
.

. ,.

'it
4with, research .and professional writings, t would,also appear that mafty

....,,, .r
. .

.,"

% of" the ianguage arts teachers surveyed in study'were nat acquainted,.
this

.

, ...

with recent research and professional writings, or withtsuch modern
.

conceptions of the learning process as involving instruction in the

multisensory aspects of communication.

Seueral of the findings led'to conclusions relative tothe various

areas of the language arts. Teachers seemed to emphasize thOdeproduct-.

,

oriented skills involved in functional writing rather'than those prOcess-
.

16'1
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oriented sT1 es that:evelop as a resulc6f, creative and experiential,

activities. 'Manny t ,chers seemed to 'be unaware of the importance of
, * . '

using teaching'Practices which involved multisensory interactive learn--:%,
ings and 'the

developmentof.Self, both of which include practices that
have developed from relatively recent emphases found in the literature.

Teacher use of practices 'concerning the diEect teaching of grammar and
usage ggested a lack of knowledge of these'research findingS that
revea ittle if any applicable learning resulting from the direct,
teaching of formal grammar and usage. In the area of handwriting,

teachers indicated that they emphasized the appropriate handwriting
objective of legibility but were less concerned' with those aspects of
instruction that result in a fluent,

comfortable writing style. Even
individualized instruction' was used extensively or frequently by less
than 50 per cent of the teachers: In their comments, however, teachers.

.

indicated that they felt that handwriting sfyle was established by ,
grade six, and

tharinstrfttion itlthis area was prbbably.
unnecessary.

Even though 'teachers seemed to recognizethe
impOrtance of

teaching listening skills and provided
opportunit-ies for student

listening, they used few activities to make the student aware of the

importance of listening. In the'area of speaking, more than 50 per,cent
of the teachers extensively or frequently used speaking activities which
h.iVe been suggested in the literature for many year's, butless

30 per cent extensively
or frequently used such speaking activities as

dramatization, buzz sessions or brainstorming, which have received

'greatest emphatis In the literatu're on -Speaking within the last ten years.'
It is interesting to note that female teachers tended .to use audiovisual

devices,t6 teach listening more frequently than did male teachers.,
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The majority of teachers tended to use appropriate practices in

teaching spelling and revealed through their comments, that there Was a

strong interest in applying these practices in different ways depending

on student need. In the area of vocabulary, less than 10 per cent of

the teachers seldom or never used the dictionary for iinStruction in

vocabulary; however, less than 30 per cent extensively or'frequent ly

used multisensory. activities to develop vocabulary. This again. revealed
.

the more extensive use of traditional teaching practices.

In their comments, teachers suggested that the infrequent use of

such teaching. practices as use of the thesaurus in vocabulary .development

or taking students on field trips to provide experiences for creative

writing were the result of,the inaccessibility or inadequacy of materials

or 'equipment to implement the activity. Teachers further suggested that,

in many instances, adsinistrativo rulings rather than a negative attitude

on their part precluded their using-these practices.
4

.Several implications-have evolved from this study:

1. The sure

giving b

.

instrument used in the study may be used as a device for

h prospective teachers and established language arts

instructors insights into a variety of teaching practices. It can

probably,be used by language arts supervisors as a means of determin-

ing the quality of classroom instruction; used in school systems as

a basis for an in-service training program for language arts teachers;
,,

used in language arts methods courses to acquaint - prospective tescners,

with research and professional wri.tiEgs in the field .and with a
c.

variety of teaching techniques; and used as a self-appraisal device

for teache rs Of langUage arts.

2. Universities which train pre-service as well as in-service teachers

O

18')
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need to make a concerted effort to atclu

research and pjefessiontl writings in language.

them with a stronger background in generally accepted

f he learning process. Further, school boards or schoril adminis-

trators huld prov.ide language arts teachers with continuing in-

skxvice

to 'date.

Ailrams in .erder'to keep instruction in language arts up

...e.-11"
4,----"

,----------3L Re atiOnal.studies are needed ir. other urban-.and rural areas of

Alberta as well as other provinces, in order to 'provide language arts

teachers, supervisors, and administrators, as weil as the general

wtth information concerning teaching practices in the

languag,arts at various elementary .grade levels.

4. -Further investigation i necessary to determine the relationship

N

bet Wean teaclir competence.,and the use of language arts teaching

practices that are Supported by research evidence:

Additional research -is tequired to detvmine conditions necessary

for implementation
.4'

of those language arts teaching practices which
o*teachers Consr'iacst ffective:.

*
6 r." .
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TO: (

Terms,of reference' for evaluating questionnaire items,

This questionnaire has been designed to analyze selected langdage

arts teaching practices* in grade six "(levels 13-14).

The items have been developed based on criEeria appearing in

current'langilage arts, literature and.curriculum guides at the grade

six level. It is planned that the complete questionnaireWill comprise

-35 to 40 items.,

I would appreciate you? comments, particularly in terms of the

following. questions:

, -
(1) Is the item appropriate to the grade six. level ?' (If you feel it

is not, would you indicate how it might be improved?)

(2) Is the wording of the dtem clear? -(If you,feel it is not, would
you'edit the item?)

{3) rs the item essentiarfot the purpose outlined above? (If you
feel it is not., Would you indicate why?)

(4 Would you rank the items in each category inorder.of importance'
for inclusiori' in this questionnaire, e.g., In the category of
"Grammar And Ustigef"there'are nine items. The most important
for the questionnaire should be rated ',IL, and the least important
rated 9.

Would, it be possible for you to have this completed-and returned

By February 4?'

Thanks so Much.

Dolores Golly (MacNaughtoni

r

-
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CREATIVITY-CREATIVE WRITING

item No. on Revised
Survey Instrument

1. When your students write poetry, direct them away
from preoccupation with rhyming and emphasize

, expression'of feelings ondvivid imagery.

34 2. Teach a variety of poetry formg such as haiku,
- cinquain,'tanka, free verse, etc.

39 Display,student creativ work in the classroom.

4. Take your students on, Walks and field trips and
'provide opportunities for creative writing 4.)out
these experiences.

14 5. Use audibviSual aids to proVide background exper=
iences for use 'in creative writing.

21 6. "Iproyide opportunity for spontaneoUs dramatic ploy
''-and-improvisational activities free,fre0
;suggestion:

1
\IF26 -7. Use spontaneous Forms of gt rytelling with lour

sudentS, chain storie , tell ending of

t

17

28' ,

22

story, etc. ,

FUNCTIONAL' WRITING

,1. Develop with your, students skills in outlining.

2.//Deve14-punctuation and capitalization skills
with Your students. c' , ,

.
,

3. In drill sentences:or practice exerciges, have
your students apply the skills in punctuation

),,
, and tapitalization. ,-

'

. ,

---
, , ,,

4.t Use functional writing 4g-the most common way 5o.
apply'such.specific skills as Outtining, punctua:-
tion, capitali/zation,etc.

',
o :

5: Tabulate types of student punctuation and capital-
. 8

-Azation errors from their written ward and use.
'these as a basis for teaching and review,.

:'

,

,

t Provide opportunads forrlyour students to learn
and use research°skill's ps footnoting._,:'

1E3
,

.. ,

e''' , .
ai

too, .
o ('.
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Item No. on Revised
Survey Instrument-,

11 \

13

36

I

24

-r"

C

17,7

Provide opportunities for your students to learn
and use a bibliographical form 'for listing
reterences.

Have your students proof-read their written vork.

GRAMMAR AND USAGE
'.

1. Have student diagram illustratve sentences.
, - I

2. Hav'e students.memorize generalizet,ions applicable
in improving grammar csage, e.g., generalization
fOr agreement of subject and predicate.

3. Use students ' spoken and written language to
,decide on which grammatical concepts to"teach.

.
A. Have your low-abilfty students concentrate

'major portion of theirtime'on the'study of
grammar ancf'usage.

Without using the terminology*of.giammari haVe
your students work on sentence:construction by a
"thoughtqapproach, e-g.,.give your students an
awKward'ssehtenc such as this: "The team made

, the touchdown during the first half that won the
game.." -Show them Jlp}.. the moaning is clarified.
when,he sentence is reworded, and' have them work'
. on Illustrative sentences -,

'6. Have-your students identify-the parts of speech
in sees of illustrative Sentences,:

7'. In drill sentences such as, "I am going to (lie)
Clay) down,': havi students repeat the sentence'
orally using the correct form, .as well as write it.

'8. Point out the efrbis in illustrative sentences'
and explain to!your,students the gramittata.41,

. principles underlying these errors,'e.g., -1-111e is
the one whom, t believe, kill win." (Reqqires
who, as who is the subject,of the clause "who,
will win;" while whom is, the object form.) '

.

.

9. After observaeion and practice in using appropriate,,
. i parts` of speech,,forMulate.generalizations.

a

7

1
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HANbWRITING

Item No. on Revsed
.

Survey Instrument
I ,

95'1

40

31,

e

178

isc rage your, students from using manuscript
iti g in written work.,

tressifluency as a major objective in handwriting.

1. T ch students to reach .a rate of speed appropriate
grade\six.

4. St ess le ibility as the most important single
cri erion n.assessing handwriting.

5. Usethe prescribed Handwriting Gtide as a model
to t ach letter Ormation: :

6. Use Handwrqing Scale to evaluate ydur students'
handwtiting.

7. Teach handwriting on an individual basis,_giiing
cotrective,asSistance.

8. Teach handwriting'the Rrescxibed.number of minutes
per, eek as outliined in the Teaching Guide.

9. Instruct students the physf6a1 factors of,
correct posture. and movement as means tb improve
handwriti,ng.

,

15" 1 .- leach left - handed Students to slint their paper

to the right .to achieve'll,e best slant in f

. ' \handwriting.

19'.

35

2

\I

LISTENING

1. Use'activities.to make students aware Of tho
importance of listening; e.g. keep a-los of,
actual time 'spent listening in one day. .\

2. Stimulate students''sense of hea ing (auditory
acuity) .by using exercises that ake students
mores alert to spunds, e.g., liste ing to familiar'

nd.s and writing "sound" words.

'Prolfide opportunities for ineaftlingf.41 listening,
e.g.; listening for details,'sequence, critical
evaluatiop, etc.'

190
ti
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Item No. on Revise
Survey Instrument

12 4. Provide.opportunities for yo4 students to listen
to each'other, e.g., round table 'discussion about
personal experiences, hobbies, etc.

5. Use a Listening,Centre (tape recorder with.multiple
sets of earphones1010 provide listening activities...

30 6. Use audiovisual aids (films, filmstrip, records

5

1

8

and tapes) as a means of, teaching listening.

SPEAKING

1. Teach your ,studento about social and geographical;

dialects.

iff2. Allow Specific time periods for such'spontanr?.Ous
speech activitiesas conversation and discusSfon...,%.

/
, .

3. Provide 'instruction in such speech skills as
enunCiation, artidulatiOn, etc. ,

Y ,

,e.

'e. Provide opportunities.for,such.formal speech
activities as reporting, interviewing, etc.

5. Encourage your studentsto use the tape recorder
to improve voice tone and control.

A -
'--6.. Provide opportunities, efor your" to.

---7,.. ,

participate ih choral; specking: ./

00
7. Use informal dramatization activities to encourage

creative speaking'.'
oft

23 8. Teach discussion skills and.proVide situations in
which these skills may be utilized.

37 9. Have students participate in such activities as
..,buzz sessions and brainstorming.

./

k

10

SPELLING

1. Havethose students who misspell A word write it
.4 prescribed number of times in succession. \-

2. Teach students to use a specific study method in
'learning to spell, e.g., look, think; write,
check. ,



Item No.'onRevised,
Survey

3 Use the "Test-Study" methqd when teaching spelling%

4 Use a commercially'published Spelling workbook as
th

. ,
,e basis for teaching spelling lists.

a,s\

.

. .

27 5 Sti"Pei-vise self-stirdy sessions i-n spelling, giving
indiVidual j.nStruction in the study of words,I.f ,

2 .16 6. Have your students correct their own spelling z--roo-7-
tests. .

/7
o 7 /

7 Organize the 'lass into small,instructio al soups'
on the ba:SI'S of achievement level in spelling.

8. Have your students develop generajizations a;.a
basic step in learning to spell words4

9. Provide students With appropriate spelling riles
to memorize as an aid in leering to spell.

- 10. In corrective spellin instruction, direct
Students' attentio to "hard pots" in words.'

11.rintroduce neGi spelling words in syllabicated form,
e.g., pd=er-ate.

12. use "List"'method, in which spelli4.words
',Are. studied from a specific ,list and dictation
,is written list form ,rather. than in'senence
form. ,

%
13. Use proofreading of written work as an'illstrue-

tional device in teaching spelling, e.g.-, -

students proofread 'own compositions and conCentratem
on studying words they'misspell'

29

,

'VOCABULARY'

Have your students leafn the definitions of a
s'el'ected number of words each week from a list
yod have complied froma spelling book or some
otherappropriate source.

2.

, -.--

Provide activities in.which students use new
-vcicabularyin'specifit speakingand writing
sfttiations,----,

. .....,
c , ^ 4 ,

t
. /

Use muitisensory kindspfctiavities o heillT 3.

stUdents,,,74velQvsensory Vocabulary (taste
AmelI, sound,'ete.).

0

-19
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item :Jo. on
0(
Revis4d, .4,

..,
..'.. Survey Instrument o. '

.0
,

38 7 4. Encourage your studeots to use the,The'saurus as
.

A an aid to. building vocabulary.

33 :7

0

18-

t

, Teach dictionary usage as an aid'to pronuncia-
tion and meaning.

-

6. Te ch dictionary usage as a source fox finding
more precise vocabulary for use in expressio.lal
activities. '

7. Provide activities to develop skills in word
deriyarions.

a
I

a.

. - -
..-

5
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APPENDIX B

AN ANALYSIS OF LANGUAGE ARTS ,TEACHING" PRACTICES LN

GRADE SIX,,_RATING SCALE ,
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#502:- 4515 Varsity Drive N. W.
'Calgary 49, llberta;.

March, 1972

1.83

As part o'f the requirements for the M.Ed. degree, I am writilg
a thesis on "An Analysis of 3eleCted Language Arts Teaching,Practice3
ifi Grade Six."

PermisSion to conduct this survey'in the Elementary Schools las
been received from the Calgary School Board through the University
Liaison Committee.

I would greatly appreciate it -if you would assist me in this
study by distributing one copy' of the enclosed questionnaire po each.
teacher on your staff who is presently teaching one or more classes
of Grade.'Six (levels 13 and 14) Language Arts.

Enclosed with this,letter is a copy of the cover letter on which
teachers have been requested to complete the questionnaire,.fold, staple
and return it to you. All questionnaires_may then be returned to me in
the enclosed self-addressed envelope by March 22, 1972.

Your assistance in this study is greatly appreciated.

C

Yours truly,

Dolores E. Golly"(MacNaughton)

:1.95
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'4. AN 4ALYSA OF SELECTED LANGUAGE ARTS TEACHING PRACTICES

IN GRADE SIX de

_84

It is generally known that much'-of the effort and time in grade

six is devoted to the teaChing of language arts The present study Ls

ultimately intended'to determine the teachingpractices in the language

arts of teacherS at the grade six level.

SECTION ONE of the survey will provide certain information about

yourself, but you are not asked to state your name. The information and

responses will not be identified with individuals or individual scho)1s.

SECTION TWO contains statements which you are asked to rate in

terms of the extent to which you use this practice in your classroom.

I would appreciate it if your questionnaire could be complet2d,

folded, stapl:i and teturned to the principal's office by March 17,

1972. All questionnaires will be reiurned'by mail and will be kept in

strictest confiOnte.

Thank you kindly for your. help.

YoUrs vefy sincerely,

Dolores E. Golly (MacNZUghton)

Department of Curriculum and
Instruction /

The University of Calgary

4.
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SECTION ONE

General Information

Place a check () in the space following the appropriate response in
each case.

1. Sex: Male Female

2. Age: Under 25 years 26-35 years
36-45 years Over 45 years

3, A, University education beyond high school:

1 year
4 years

B. Degrees held:

B.Ed.

4. Courses:

2 years 3 years
more than 4 years

B.A. or B.Sc. M.Ed. or M.A.

185

None 1 2 3 4 5 6 7 8 on mole

Creative Drathatics c

English ,

Language.Arts
-,....

.

Linguistics

Reading

Speech

5. Number of years of teaching experience, including this year:

1 ' 4 7 10

2 5 8 11 or more

3 6 9

6. Number of in-service courses in Language Arts:

1 4

2

3' ;a.

5

6 or more

9 r ,
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Directions for making responses:

The following items were selected as representative of different
types of language arts teaching practices in grade six classrooms.

Rating Scale

A. Using the rating scale below, rate each of the following items
terms of the extent to which you usethis practice in your clas odm.

, B. Drawa CIRCLE around one of the numbers in each group:

Rating Scale

5 - Extensively

4 Frequently

3 Sometimes

2 - Seldom

1 - Not at'all

C. There are no right or wrong answers. Use the numbers that best
represent your teaching practices.

D. Additional space is provided for comments at the end of this
qUestionnaire.

J'

+
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Rating Scale: /5 - Extensively
4 - Frequently

/

5 4 3

5 4 3

5 4 3

5 4

5 4 -3

.5 4 3

5 4 3

5 4 3

5 4 3

5 4 3

5 4 3

5 4 3

5 4

3 Sometimes
2 Seldom
1 - Not at all

SECTION, TWO ,

187

2 1 (1) Stress legibility as the most important single
criterion in assessing handwriting.

2 1 (2) ProVide opportunities for meaningful.listen11g,
e.g., listening for details, sequence, criti lal
eyaluation, etc.

2 1 (3) After observation and practice in using appr)pri- '

ate parts of speech, formulate generalizatiols.

2 1 (4) Tabulate types of student punctuation and capital-
ization errors from their written work and use
these as a basis for teachingand review..

2 1 (5) Allow specific time periods for such spontaneous
speech activities as conversation and discussion.

2 1 (6) Use the "Test- Study." method when teaching spelling,
e.g., pretest, study words misspelled, posttest.

2 1 (7) Use multisensdry kinds of activiti s to hear
students develop sensory vocabulary (taste, smell,
sound, etc.).

2 1

2 I

(8) Use informal dramatization activities to encourage'
creative speaking.

(9) Take your students on walks end field trips and
provide opportunities for creative writing about
these experiences.

O .
2 1 (10) 'Mach students to use a specific study method in

learning to spell, e.g., look, think, wrilt),
k.

2 1 (11) Hav your students probf-read their written work.

2 1 -(12) rovi opportunities for your students to listen
to eac other, e.g., round table discussionabout
persona experiences, hobbies, etc.

(13) Use stude\ spoken and written language to
dedide on ich grammatical concepts to teach.

199
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Rating Scale: 5.- Extensively
4 - Frequently

Sometimes
2 Seldom
1 Not at all

5 4 3 2

5 4 3 2

5 4 3 2

5 .4 3 ,2

5 4 3 2

more precise vocabulary for use in expressi.nal
activities.

'5 4 3 2 1,-- (19) Use activities to make:students aware of the
ivortance'ef listening, e.g., keep a log of
actual time spent listening in one day.

188

1 (14) Use audiovisual aids to provide background
experiences for use in creative writing.

1 (15) Teach left-handed students to slant their paper
to the right to achieve the best slant in
handwriting.-

1 (16) Have your students correct their own spelling tests.

1 (17) Develop with your students.skills in outlining.

1 (18) Teach dictionary usage as a source for-finding

3 2 1 .(20) Teach'students to reach a rate of speed in
handwriting appropriate to grade six.

5 4 3 2 1 (21) Provide opportunity for spontaneous dramatic play
and improvisational activities free from adult
suggestion:

5 4' 3 2 1 (22) Provide opportunities for your students to learn
and use such research skills as footnoting.

5 4 3 2 1 :(23) Teach Icussion skills and provide situations
in w these skills may be utilized.

5 4 3 2 1 (24) Ha e your students identify the parts of speech
sets of illustrative sentences.

5 4 .3- 2 1 25 Stress fluency as a major objective in handwriting.

5 4 3 2 1 26) Use spontaneous forms of story-telling with your
students, e.g., chain stories, tell ending of.a
story, etc.

(27) Supervise self-study sessions in spelling, giving
individual instruction in the study of words.

5 4 3 2 1 (28) Use functional writing as the most common way to
apply.,.such specific skills as outlining, punctna-
tion,.capitalization, etc.



Rating Scale: ,5 Extensively
4 -' Frequently
3 Sometimes
2- Seldom
1 - Not at all

5 4 3 2 1 (29)

5 4 3 2 f (30)

5 4 3 2 1 (31)

-.5 f.r 3 2 1 (32)

5 4 3 2 1 '(33)

5 4 3 2 1 (34),

5 4 3 2, 1 (35)

5 4 2 1 (36)

r.

5 4 3 2 1 (37)

5 4 (38)

5'4 3 2 1 (39)

5 4 3 (40)

COMMENTS:
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Provide activities in which students use new
vocabulary in specific speaking and writing
situations

Use audiovisual aids (films, filmstrips, records,
and tapes) as a means of teaching listening.

Instruct your students in the physical factors '

of correct posture anti movement as means to
improve handwriting.

-4

Use 'proof-reading of written work as an instruc-
tional device in teaching spelling, e.g.., students
proof-read own compositions and concentrate on
studying. words they misspell.

Teach dictionary usage as an aid to pronunciation
and meaning:

Teach a variety of poetry -forms such as haiku,'
cinquain, tanks, free,ver-se,.etc.

Stimulate students! sense of' hearing (auditory
acuity) by using exercises thht make students
move, alert to sounds, e.g., listening to familiar
sounds and writing "sound" words.

Withdit using the terminology of'grammar, have
yoUi..Students work on sentence construction by
a "thought" approach, e.t.,3ive your students
an awkward sentence such as this:_-_"theteam.
made the-touchdown,-during the first half that
won the game." Show them how the meaning is
clarified when the sentence is reworded,. and_
bave.them work on illustrative sentences.

Have your students participate in sucp activities
as buzz' sessions and brainstorming.

Encourage your students to use the Thesaurus
as an aid to building vocabulary.

Display student creative York in the classToom,

Tedch handwriting on an'individual basis; giving
corrective assistance.
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